Austin Buffum

Austin Buffum, EdD, has thirty-eight years of experience
in public schools. His many roles include serving as former
senior deputy superintendent of the Capistrano Unified
School District in California.

Dr. Buffum has presented to more than five hundred
school districts throughout the country and around the
world. He delivers trainings and presentations on the RTI
at Work™ model. This tiered approach to RTl is centered
on Professional Learning Communities at Work™ concepts
and strategies to ensure every student receives the time
and support necessary to succeed. Dr. Buffum also delivers
workshops and presentations that provide tools educators
need to build and sustain PLCs.
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Dr. Buffum was selected 2006 Curriculum and
Instruction Administrator of the Year by the
Association of California School Administrators.
He attended the Principals’ Center at the
Harvard Graduate School of Education and was
greatly inspired by its founder, Roland Barth, an
early advocate of the collaborative culture that
defines PLCs today.

Dr. Buffum later led Capistrano’s K-12
instructional program on an increasingly

4m Published Works
Books
 Simplifying Response to Intervention:
Four Essential Guiding Principles

« Pyramid Response to Intervention: RTI,
Professional Learning Communities, and
How to Respond When Students Don't
Learn

» Trust: The Secret Ingredient to
Successful Shared Leadership” in The

Collaborative Administrator: Working collaborative path toward operating as a
Together as a Professional Learning PLC. During this process, thirty-seven of the
Community district’s schools were designated California

Distinguished Schools, and eleven schools

Multimedia . : . .
received National Blue Ribbon recognition.

* Learning CPR: Creating Powerful
Responses When Students Don’t Learn

« Tiers Without Tears: A Systematic
Approach to Implementing RTI in PLC
Schools

+ Pyramid Response to Intervention: Four
Essential Guiding Principles

Online CEU/Grad Credit
« Pyramid Response to Intervention: How
to Respond When Kids Don'’t Learn
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The most important question in any
organization has to be:
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"What is the business of our business?”

—Judith Bardwick

RTI .

Schools are here to prepare children
to be adults.

As educators, it is our job to ensure our
students learn the essential skills, knowledge,
and dispositions needed to succeed in their
adult life.

RTI at Work Workshop
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If schools exist to prepare students to be
adults, then we, as educators, must have an

accurate vision of the future for which we are
preparing our students.

RTI ,.

Higher levels of education and training

are required!

RTI :

Our Mission ...

To ensure high levels

of learning for all students!

RTI at Work Workshop
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What Do We Mean by High Levels?

* High school + plus

» Grade-level or better

RTI A.

Fundamental Assumptions

opIIS

» All students don't learn the same way.
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« All students don't learn at the same speed.

» Some students lack prior skills and knowledge.

» Some students lack academic behaviors.

* Some students have a home life that is
counterproductive to academic success.

RTI :

Fundamental Assumptions

« Virtually all educators start each day with
honorable intentions, worked tirelessly on behalf of
their students, and utilize the best strategies they
pOssess.

« Our traditional school system has never achieved
the goal of all students learning at high levels.

* No teacher has all the skills, knowledge, and time
necessary to meet the needs all the students
assigned to his or her classes.

=
RTI at Work Workshop
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Our Goal

To create a systematic process that ensures
every child receives the additional time and

support needed to learn at high levels

RTI A.

Current Reality, Critical Question

Can you make every parent this promise?

"It does not matter which teacher your child has at

our school, if your child needs extra time and support
to learn at high levels, we guarantee he or she will
receive it.”

Discuss your school’s current reality.

RTI :

Response to intervention is our best hope to provide
every child with the additional time and support

needed to learn at high levels.

RTI's underlying premise is that schools should not

delay providing help for struggling students until
they fall far enough behind to qualify for special

education, but instead should provide timely,
targeted, systematic interventions to all students
who demonstrate the need.

-
RTI at Work Workshop
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The Big Picture

How do we visually think about
a system of interventions?

RTI A.

Tier 3:

Intensive
Interventions

Tier 2:

Supplemental Interventions

Tier 1:

Core Program

Tier 1:

Core Program

© Solution Tree 2014 « solution-tree.com « Do not duplicate.
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Critical Point!

What do all students need at Tier 1?

Tier 2:

Supplemental Interventions

Tier 1:

Core Program

Tier 3:

Intensive
Interventions

Tier 2:

Supplemental Interventions

Tier 1:

Core Program

RTI at Work Workshop
© Solution Tree 2014 « solution-tree.com « Do not duplicate.



Critical Point!

It's not core or interventions ...

It is:

Core
Core and more

Core and more and more

RTI W A.

Current Reality, Critical Question

Is this how your school or district views RTI?

Discuss your school’s current reality.

RTI W .

By the end of the workshop, you will ...

= Understand how to simplify your school or

district approach to RTI.

» Acquire the strategies and tools to not only
understand the work, but to be able to do it.

» Leave with a draft pyramid and an action plan.

-
RTI at Work Workshop
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Questions?

RTI ,.

Where do we start?

RTI :

Critical Point!

Effective interventions can not compensate
for an ineffective Tier 1 core program!

RTI at Work Workshop
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Tier 1:

Core Program

Technical Change
and

Cultural Change

“Substantial cultural change must
precede technical change.”

While technical changes are necessary to improve

our schools, they produce few positive results when
the people using them do not believe in the

intended outcome or the change.

—Muhammad, Transforming School Culture:

How to Overcome Staff Division (2009), p. 16

-
RTI at Work Workshop
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“The heart and soul of school culture is what

people believe, the assumptions they make
about how school works.”

—Sergiovanni, Leadership for the Schoolhouse:
How Is It Different? Why Is It Important? (1996)

rTI W A.

Collective Responsibility

A shared belief that the primary

responsibility of each member of the
organization is to ensure high levels of

learning for every child

Thinking is guided by the question:

Why are we here?

rT1 W :

Collective responsibility is built on two
fundamental beliefs:

1. We, as educators, accept responsibility

to ensure high levels of learning for
every child.

rRTI W A»

RTI at Work Workshop
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VISIBLE LEARNING
A SYNTHESIS OF OVER
800 META-ANALYSES

John Hattie RELATING TO ACHIEVEMENT

Visible Learning:

A Synthesis of Over 800
Meta-Analyses Relating

to Achievement

rTI W ,.

Visible Learning

A meta-meta-analysis of:
= QOver 800 meta-analyses

o Comprising over 50,000 individual studies
» Representing the achievement of over

80 million students worldwide

rT1 W :

1.0 Standard Deviation Equals ...

= Two to four grade equivalents

= 30-plus percentile points on ITBS

Six ACT score points

200 SAT score points

U.S. TIMMS rank from 23rd to top 5

RTI at Work Workshop
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The “Typical School Effect”

= One year of a student’s maturation: .10

= One year of a teacher’s instruction: .30

rTI W A.

In other words, we can expect the average
student to academically improve .40 if he or

she stays alive and regularly attends school
for a year.

rT1 W :

The “"Home Effect”

= Socioeconomic status: .57
= Home environment: .57
= Parental involvement: .51

RTI at Work Workshop
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The good news:

Socioeconomic status was 31st on his list of
the factors that have the greatest impact on

student learning.

Schools directly control 30 practices that have
a greater impact on student learning.

rTI W A.

More Powerful Than Poverty

= Response to intervention:  1.04

rT1 W :

Collective responsibility is built on two
fundamental beliefs:

1. We, as educators, accept responsibility

to ensure high levels of learning for
every child.

2. We assume all students can learn

at high levels.

-
RTI at Work Workshop
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But does all really mean ALL?

rTI W A.

Building Consensus for a

Culture of Collective
Responsibility

RTI :

Critical Point!

If you wait for everyone to get on board

before starting, the train will never leave
the station.

Most people become committed to a

process once they see that it works.

=
RTI at Work Workshop
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“No one person, no matter how competent, is

capable of single-handedly developing the right vision,
communicating it to vast numbers of people,

eliminating all the key obstacles, generating short-
term wins, leading and managing dozens of change
projects, and anchoring new approaches deep in an

organization’s culture.

“Putting together the right coalition of people to lead
a change initiative is critical to its success.”

—Kotter, The 8-Step Process for Leading Change
[Kotter International online]

rTI W A.

Three Critical Teams

—

School

Leadership
Team

RTI :

/Aschool leadership team is responsible for:\

* Building consensus about the school’s mission of

collective responsibility for student learning

- )

=
RTI at Work Workshop
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Who Should Be

on the Leadership Team?

1. Principal and administration

2. Team leaders from every teacher team

3. All four types of power

rTI W A.

Kotter’s Four Kinds of Power

1. Position power

2. Expertise

3. Credibility

4. Leadership

rT1 W :

Activity:

Building

a Leadership Team

=
RTI at Work Workshop
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Building a School Leadership Team

This activity is designed to help a principal or administrative team create an
effective school leadership team.

First, list the names of the current members of what you might consider to
be your guiding coalition. If no such group currently exists, lst the potential
members who come to mind.

‘Then consider the following personal characteristics that will impact your
team’'s success. Write the name of each team member under any character-
istic that applies (a person may be listed under more than one). Eliminate
any person from your list who possesses none of these characteristics. Note

that it is recommended that a member of each teacher team be on the lead-
ership team. Does your team have the necessary balance?

Position Power. Expertise
Response
Intervention
CN
sk sk Are the View—in
5o that those left out cannot easily | terms of discipine, work experience, and
block progress? 50 on—relevant to the task at hand e
quately represented so tha informed,
intoligont decisions wil be madis?

Page 25

Activity:

Building Consensus for a
Culture of Collective

Responsibility

RTI #rtiaw 1

1S
AT WORK am.

Creating Consensus for a Culture of
Collective Responsibility

A culture of collective responsibility is based on two fundamental beliefs:

1. The first assumption is that we, as educators, must accept respon-
sibllity to ensure high levels of learning for every child. While
parental, societal, and economic forces impact student learning,
the actions of the educators will ultimately determine each child's
success in school.

2. The second assumption is that all students can learn at high levels.
We define “high” levels of learning as *high school plus,” mean-
ing every child will graduate from high school with the skills and
Knowledge required to continue to learn. To compete in the global

including trade schools, internships, community colleges, and

universities.

h or a culture of

Discussing the following critical questions will assist a school leadership
am in « aligr
with these beliefs.

1. How will we provide a compelling case for change? For someone
to change, they first must see a compelling reason to change. In

other words, one must show why there is a need to change. Rais

ing test scores and/or meeting district/state/federal mandates

hardly meets this goal. Instead, look to paint a pict

adulthood will likely ook like for students who don't succeed in
hool

2. What must we do differently? Besides a compelling reason to Response
e, one must also provide a -doable” plan. The noblest cause 3
is useless if the changes required are seen as unrealistic. Staff Intervention
rs want a clear picture of exactly what changes are neces-
Sary to achieve learning for ailstudents.

3. How do we know these changes will work? Having experienced
the pendulum of school change for the past decades, many edt

Cators are skeptical of change processes. What evidence s vail
the validity of tho

(Besides the research auoted In Simpiying Response & Interven-

tiom, the website alhingSpic nfo has dozens of schools and hun.

dreds of powes of resessch valdating the stments of professions! Page 27

learning Communities [PLCS] and RTL)

RTI at Work Workshop
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Consensus

1. Everyone has had a say.

2. The will of the group has emerged.

3. It is evident, even to those who disagree.

rTI W A.

To create change, those you lead deserve:
1. A compelling reason to change

2. A doable plan

3. Trust in the leadership

rT1 W :

Creating a Culture
of Collective Responsibility

= To what extent are the two fundamental beliefs
embraced by your staff?

= |f not, what needs to be done?

— Is there a compelling case?
— Is there a doable plan?

— How do we know this will work?
— What concerns will we face?

— What is the best setting for the conversations?
— How will we know if we have reached consensus?

RTI at Work Workshop
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Next Steps

= Form an effective guiding coalition
aligned to Kotter’s four types of power.

This coalition works to provide a
compelling reason to change.

= Build consensus based on the two

fundamental assumptions of
collective responsibility.

rTI W A.

Visible Learning

Based on his synthesis of over 800 meta-

analyses of research, Hattie asserts that:

1. Teachers must work collaboratively rather
than in isolation.

RTI :

Three Critical Teams

Y

Teacher
Teams

=
RTI at Work Workshop
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Collaborative teacher teams are teams of

educators whose classes share essential
student learning outcomes; these teachers

thus work collaboratively to ensure that their
students master these critical standards.

RTI A.

Team Structures

* Grade-level teams

» Course and content teams

» Vertical teams

* Interdisciplinary skills

* District and regional

* Electronic teams

rT1 W :

By teams, we do not mean groups who

assemble for traditional grade-level and
department meetings.

The act of meeting together does not define

a group of people as a team.

RTI at Work Workshop
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rTI W A.

Visible Learning

Based on his synthesis of over 800

meta-analyses of research, Hattie asserts that:

1. Teachers must work collaboratively rather
than in isolation.

RTI :

The Four Cs of RTI

1. Collective responsibility

2. Concentrated instruction

3. Convergent assessment

4. Certain access

=
RTI at Work Workshop
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Concentrated Instruction

A systematic process of identifying essential

knowledge and skills that all students must
master to learn at high levels and determining

the specific learning needs for each child to
get there

Thinking is guided by the question:

Where do we need to go?

rTI W ‘.

Establishing Curricular Priorities

Worth being

familiar with

Essential
to know
and do

(Wiggins & McTighe, Understanding by Design, 1998)

“Nice to Know”

Versus

“Got to Know"”

RTI at Work Workshop
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Critical Point!

Essential standards do not represent all that
you are going to teach.

They represent the minimum a student must

learn to reach high levels of learning.

RTI A.

Marzano Says ...

“To cover all of this content, you would have
to change schooling from K-12 to K-22 ....

The sheer number of standards is the biggest
impediment to implementing standards."”

—Scherer, "How and Why Standards Can Improve Student
Achievement: A Conversation With Robert J. Marzano,”

Educational Leadership (September 2001), p. 15

rT1 W :

Common Core Standards
vs. a Viable Curriculum

“The common core standards have not solved the
problem for the classroom teacher of developing

standards that truly represent a viable curriculum—
one that can be adequately addressed in the current

time available to classroom teachers.”

—DuFour & Marzano, Leaders of Learning (2011), p. 93

-
RTI at Work Workshop
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Fourth-Grade English Language Arts

(Excerpted from Common Core State Standards Initiative, 2010, p. 28)

A student will demonstrate command of the conventions of

standard English grammar and usage when writing or
speaking by:
+ Using relative pronouns and relative adverbs

+ Forming and using progressive verb forms

+ Using modal auxiliaries to convey various conditions

Ordering adjectives within sentences according to conventional
patterns

» Forming and using prepositional phrases
* Producing complete sentences, recognizing and correcting

inappropriate fragments and run-ons
» Correctly using frequently confused words (to, too, two)

Creating a guaranteed, viable

curriculum is the number-one factor

for increased levels of learning.

(Marzano, What Works in Schools:

Translating Research Into Action, 2003)

Kl'eacher Team Responsibilities\

« Clearly define essential student learning

outcomes.

N J

=
RTI at Work Workshop
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We are not making a list.

It is a process!

RTI #rtiaw 1

1S
AT WORK an

What Is It We Expect Students to Learn?
Grade: Sublect Semester: Toam Members:
Description of | Exampleof | Prereauisite When Jcemmen Extension
Standard Rigor Skills Taught? jaimimative)
What i w hat When wil this What assessment(s) | What wil we do
essential standard | proficient student | knowledge, skils, | standard be taught? | will bo used to when students have
tobe learned? | work look ike? | ana/or vocabulary measure student aiready learned this
Describe in Provide an are noeded for a mastery?
student.friendly | example and/or | student to master
Vocabulary. Gescription. this standara?
Response
Intervention
Essential Standands Criteria (Reeves, 2002, p. 54) Page 64
1. Endurance: Will this standard provide students with knowledge and sKills that are valuable beyond a single test
date?
2. Leverage: Will it provide knowledge and skills that are valuable in multiple disciplines?
3. Readiness: Will it provide students with knowledge and skills essential for success in the next grade/level of
instruction?
Figure 4.2: Essential standards chart.

Math: Second-Grade Essential Standards
Standard-Description Example-Rigor Prior Skills Needed Common Assessment  When Taught? Extension Skills
Whatis the essential
What does proficient ‘What prior knowledge, What assessments. ‘What will we do when
standard to be ‘When will
e e T student work look like? skills, and/or vocabulary = will be used to R atandard] students h: irned
studentriondly Provide an example andior  are needed to master measure student betaught7 | the essential
description. this standard? mastery? standards?
vocabulary.
| can compare whole Example: What goes in the 1 know the place value of CFAs designed by the | September | can compare money
numbers to 1,000 by box to make this problem digits from 1 to 1,000 second-grade team witten in decimal form.
using symbols. correct? | understand key words: | 1€ administered
S @ [ zten | g | b ot
fewer, least, and most.
ican use commuative | Examplo; Which problem can | understand reationships | Same as above October i 6an use commutative
and associative rules to | you use to check your answer  within fact families. and associative rules to
simpify addiionand | for9+5 =147 simplity multplication
check my answers. 13-5 and check my answers.
14-9
5+9=14
| can add and subtract Examples: 1 can follow steps when ‘Same as above October— | can solve multiplication
multidigit numbers with | a) 638 +734 = regrouping. November and division problems.
regrouping b) Jose gathered 714 stickers | | can count on and back. Ican apply addition and
and then gave 476 away 1o | | can recognize when subtraction skils to
s fionds. Howmany | rogeoupime 1 mocessary multistep problems.
stickers does he have left? | involving multiple
can add and subtract operations.
c) 345 387 sums to 20 and differences
465 =149 from 20, and | relate
addition and subtraction
facts
Examples:
8+7=
8 + what number = 15

RTI at Work Workshop
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2007-2008 Second Semester Essential Standards
Course Title: Algebra 1 Team Members: Jackie Martin, Bre Welch, Jackie Stoerger, Mary Hingst
Common | When
‘ Standard \ Standard or Description Example and Rigor Prior Skills Needed emant. | Tausnt
20 Students understand and use the rules of Simpliy: )
exponents. pag Multplying monomials and | oo o | e
100 TP polynomials (Chapter 4)
Students multiply and divide monomials. Xy
Students apply basic factorng fechniques fo | "L
second- and simple third-degree polynomials. o pdab+ agb? | Mullplying and dividing
These techniques include finding a common e monomials and
1.0 2. ®-121 Chapter 5 CA | Feb,
factor for all terms in a polynomial, 3 o raxed polynomials (Chapter 4 and
recognizing the difference of two squares, and g Chapter 5: Sec. 1-3)
recognizing perfect squares of binomials.
Students simplify fractions with polynomials in | SmPIify: Factoring by finding GCF,
120 the numerator and denominator by factoring N x' —4xp+4y’ | difference of two squares, | Chapter 6 CA | March
both and reducing them to the lowest terms. 3x-6y° | and trinomials (Chapter 5)
Students understand and use the operation of | Simplify: Understanding rational and | Chapler 11:
20 taking a root and raising to a fractional power. | 6+ 48 iational humbers and Sec.3,4.5 | March
prime factoring CcA
Factoring quadratics Chapter 12:
Solve a quadratic equation by factoring or Solve by completing the 9 d! Sec.1-4and | Late
” (Chapter 5) and simplifying
14.0 completing the square. square: '+ 4x =6 adicals (hapter 1) Chapter 5: | March
P Sec. 12CA
Solving quadralic equations |
210 Students graph quadratic functions and know | Graph: y =x* ~3x—4 and | by factoring, completing the | & "5 e | Apri
8 that their roots are the x-intercepts. state the x intercepts. square, and quadratic P
p.389 CA
formula (Chapter 12)

What Will Teacher Teams Need

to Do This Work?

1. State standards

Common core

District standards and pacing guides

S

Blueprints to high-stakes tests

5. Time!

RTI #rtiaw T

1S
AT WORK an

Next Steps

= Form an effective guiding coalition aligned to Kotter’s four

types of power.

This coalition works to provide a compelling reason to

change.

= Build consensus based on the two fundamental

assumptions of collective responsibility.

= Teacher teams identify essential standards

and outcomes.

RTI #rtiaw T

1S
AT WORK am.

RTI at Work Workshop
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Based on his synthesis of over 800 meta-
analyses of research, Hattie asserts that:

1. Teachers must work collaboratively rather
than in isolation.

2. Teachers must agree on the essential
learning all students must acquire.

3. Teachers must agree on how students
will demonstrate their learning.

The Four Cs of RTI

1. Collective responsibility

2. Concentrated instruction

3. Convergent assessment

4. Certain access

Convergent Assessment

An ongoing process of collectively analyzing

targeted evidence to determine the specific
learning needs of each child and the effectiveness

of the instruction the child receives in meeting
these needs

Thinking is guided by the question:

Where are we now?

-
RTI at Work Workshop
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Headline News!

Researchers discover approach to helping
students learn that rivals one-on-one tutoring.

Best of all, it costs next to nothing

to implement.

rTI W A.

" Assessment for learning, when done well, is
one of the most powerful, high-leverage

strategies for improving student learning that
we know of.”

—NMichael Fullan

rT1 W :

Research Says ...

The student gains in learning triggered by
formative assessment were amongst “the

largest ever reported for educational
interventions.”

—Black & Wiliam, “Inside the Black Box: Raising Standards
Through Classroom Assessment,” Phi Delta Kappan (1998)

-
RTI at Work Workshop
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Research Findings

Study S.D. Gains
Bloom (1984) 1.0to 2.0*
Black and Wiliam (1998) 510 1.0**
Meisels et al. (2003) 7t01.5
Rodriguez (2004) 510 1.8**

*Rivals one-on-one tutorial instruction

**Largest gains for low achievers

(Stiggins, Arter, Chappuis, & Chappuis, Classroom Assessment
for Student Learning: Doing It Right—Using It Well, 2004)

Critical Point!

To achieve these benefits from your
assessments, they must be common

formative assessments.

What Are Common Assessments?

Any assessment given by two or more instructors
with the intention of collaboratively
examining the results for:

e Shared learning

e Instructional planning for individual students

e Curriculum, instruction, and/or assessment

modifications

(Cassandra Erkens)

=
RTI at Work Workshop
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We would need to know to respond

effectively when students don’t learn.

1. Which students did or did not master
specific essential standards?

RTI A.

You must get down to ...

By student, by standard

(by learning target)

RTI :

What Are Learning Targets?

A learning target is any achievement

expectation for students on the path toward
mastery of a standard.

It clearly states what we want the students to
learn and should be understood by teachers and

students.

Learning targets should be formatively assessed

to monitor progress toward a standard.

-
RTI at Work Workshop
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Grade-8 Science, Ohio

Describe the interior structure of Earth and Earth's crust
as divided into tectonic plates riding on top of the slow

moving currents of magma in the mantle.

lcan ...

« Identify the earth’s four major layers (crust, mantle,
inner core, outer core)

* Describe the basic characteristics of each layer.
* Place the earth’s layers in the correct sequence.

* | can explain that density, temperature and pressure at
each layer increases as you go deeper into the Earth.

Unit: Cell Biology
Standard 1

Name Period

I understand how basic chemical reactions (metabolism) in parts of a cell

(organelles/cytoplasm) help keep organisms (iving things) alive. As a basis for understanding
that concept

Learning Targets
. 1know that viruses are composed of a nucleic acid contained in a protein coat.
1now that prokaryolic cels do not have membrane-bound organelles
1know that eukaryolic cells have membrane-bound organelies.

Essential vocabulary: prokaryoti, eukaryotic, organelle, nucleus, cel-plasma membrane,
tibosome, cytoplasm, cell all, choroplast, mitochondria, lysosome, vacuole, cytoskeleton,
ER, Golgi apparatus

Rate your mastery of this leamning target.

New 1 got this.
Tasks How I Did
1
2.
3.
1a.  Iknow that cells are surounded by a membrane that only allows some things in and out
of the cell,

Essential vocabulary: membrane, semipermeable, diffusion, osmosis, endocylosis,
exocytosis, equilibrium, hypotonic, hypertonic, isotonic, phagocylosis, active-passive transport
Rate your mastery of this leamning target,
New

I got this.

Tasks How I Did
1.

2.
3.

We would need to know to respond

effectively when students don't learn.

1. Which students did or did not master specific
essential standards, and which specific targets
underpinning those standards?

2. Which instructional practices did or did not work?

RTI at Work Workshop
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Based on his synthesis of over 800
meta-analyses of research, Hattie asserts that:

1. Teachers must work collaboratively rather than in
isolation.

2. Teachers must agree on the essential learning all
students must acquire.

3. Teachers must agree on how students will
demonstrate their learning.

4. Teachers must assess their individual and
collective effectiveness on the basis of the

evidence of student learning.

Current Reality, Critical Question

Do your teacher teams:

 Give common assessments to measure every
essential standard?

« Identify students for extra help, by the student, by
the standard, by the target?

» Compare results to identify most effective teaching
practices by the target?

How do you know?

Want to get great?

Embed this process in Tier 1!

-
RTI at Work Workshop
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The Teaching Cycle ...

RTI W A.

Traditional Unit Plan

What must |
teach in this

unit?

End-of-

unit test

Teach

What If We Would ...

1. Determine student learning outcomes
and share with students.

-
RTI at Work Workshop
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Share learning outcomes

What must with students.

all students
know and be

Unit Plan

able to do?

End-of-

unit test

Teach

What If We Would ...

1. Determine student learning outcomes

and share with students.

2. Plan one common formative assessment during
instruction.

Share learning outcomes

U n |t Plan Whatmustall |\ ivp students,
students
know and be
able to do? Teach

Plan a
common
formative

End-of-

unit test

assessment..

RTI at Work Workshop
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What If We Would ...

1. Determine student learning outcomes

and share with students.

2. Plan one common formative assessment during
instruction.

3. Plan one day to reteach after analyzing common
assessment.

Share learning outcomes

H What must all
Unit Plan students | with students.
know and be
able to do? Teach

Plan a

common
En_d-of- formative
unit test assessment..

Reteach
and enrich.

3. How will we respond
when they don‘t?

Tier 2 Help

1. What do we expect
our students to learn?

Determine
what to

teach.

End-of-

unit test

Teach

2. How do we know
they have learned it?

RTI at Work Workshop
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1. What do we expect

What must all
students
know and be
able to do?

Tier 2 Help

Teach

Plan a
common
formative

assessment.

End-of-
unit test

2. How do we
know they are
learning it?

Reteach
and enrich.

3. How will we
respond when they
don't?

Select and unwrap
essential student learning
outcomes and develop a

unit assessment plan.

Analyze summative )
assessment results; Introduce learning
identify students in targets to students_.
need of supplemental Begin core instruction.
interventions.

Analyze formative assessment ent.
results, provide mid-unit
interventions, and continue
and/or complete core
instruction.

Next Steps

= Form an effective guiding coalition aligned to Kotter’s four
types of power.

This coalition works to provide a compelling reason to
change.

= Build consensus based on the two fundamental
assumptions of collective responsibility.

= Teacher teams identify essential standards and outcomes.

= Teacher teams utilize common formative
assessments for each essential standard.

RTI at Work Workshop
© Solution Tree 2014 « solution-tree.com « Do not duplicate.

our students to learn?




The Four Cs of RTI

1. Collective responsibility

2. Concentrated instruction

3. Convergent assessment

4. Certain access

RTI ,.

Certain Access

A systematic process that guarantees every

student will receive the time and support

needed to learn at high levels

Thinking is guided by the question:
How do we get every child there?

RTI :

Pioneer Middle School's Pyramid of Interventions

Universal Screening and Diagnostic Assessments

Schoolwide Supports Tier 1: All Students Have Access  Teacher Team Load Supports.
Core Instruction
Supportsfor Al Studends School Strustures. 70 cors daesto meet o xceed grade kvel standarte
Pty - REAL Widat xpodations < Mo descerdal standards for oy course
Homowork e <
 Shdythsclass
2 N studert b,

Tier 2: Certain Access

Universal Scroening

Lod by Leadorsip Toam Tier 2: Supplemental Support
« Mandatory wtoral i)

Tier  Certain Access

Tier 3 Intensive Support
Roading: ntnsive readng inskuction class docode or comp)
Witing -ELAintensive core aipport

Mt two-poriod math cla mmediatprior st
onsive math suppart (undationsl math)

Ew. case

Intonsive respansibiy aipport
0

Immediate teacher refer

Semester placement meeting

RTI at Work Workshop
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If we know what to do, then why

are so many schools struggling?

If we know what to do, then why are so

many schools struggling?

1. We are doing the right things for the wrong
reasons.

Tier 1:
What All Students Need

Tier 2:

What Targeted Students Need

Tier 3:
What Individual

Students Need

RTI at Work Workshop
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If we know what to do, then why are so
many schools struggling?

1. We are doing the right things for the wrong
reasons.

2. When everyone is responsible for learning,
no one is responsible.

rTI W A.

Classroom Teachers Think ...

Where do | send my struggling students?

RTI :

In Response,
Leadership Thinks ...

Classroom teachers, you are the first level of

interventions!

=
RTI at Work Workshop
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Tier 1
Effective Core Instruction for All Students

Supplement

Identified Students

Tier3 Sinplifying
Intensive Response
Interventions Led by Interventions T RSy Intervention
Schoolwide Teams for Individual Collaborative Teacher Teams
Tiers1& Students Tiers1&2
 Students with motivationa issues el 2 N—
] - Students in need of supplemental
pecaceninuitaite) lasties; support in leaming essential core.
OEHET S I standards and English language.
Tier 3
 Students in need of intensi
remedial support n universal kil
reading, writing, number sense,
English anguage, attendance,
and behavior

Figure 1.3: Team responsibilities in the inverted RTI pyramid.

Schooide Supports Tier 1: Core Program Teacher Team Lead Supports
(All students have access.)
Access -
Universal Screening T
Led by %
Leadership Team Tier 2: Supplemental Program
Certain Acce:
Tier 1 to
Led by Leadership Team
Tier 3: Certain Access
Tier 3: Intensive Program
Certain Access: Reading
ler 2to Tier3
Led by Intervention Team Writing Py
Number sense lon Steps
Teadership | Teacher | infervention
Engish language Teams Team
Attendance
Behavior

Three Critical Teams

Y

School

School
Intervention

Leadership Teacher
Team

Teams
Team

-/

RTI

AT WORK S

RTI at Work Workshop
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‘Schoolwide Supports Teacher Team Lead Supports

Tier 1: Core Progfam

(Al students havg'access.)

Access

Universal Screening

o
Leadership Team Tier 2: Supplemgntal Program

Coftain Access:

ler 1o Tier 2
Led'by Leadership Team

Tier 3: Certain Access.

Tier 3: Intensive Program

Certain Access: Reading
ler2to Tier 3
Led by Intervention Team Wiling ot Action S
Number sense fon Steps
Leadership Teacher Intervention
English language Team Teams Team

Attendance
Behavior

P e — Teacher Toum Lend Suppars
(All students have acoess.)
. Access Z
Universal gereoning T
o
Leaderghip Team Tier 2: Supplemental Program
Certain Access:

o
| Loty Looeri Toum

\

Tors Conain Accezs 7

1 Tier 3: Intensive Program

Certain Access: Reading
Tier 2toTier 3
Led by Intervention Team Wiling ot Action S
Number sense fon Steps
Leadership Teacher Intervention
English language Team Teams Team
Attendance
Behavior

Coordinate schoolwide human resources to best

support core instruction and interventions, including:

« Site counselor

* Psychologist
« Speech and language pathologist

* Special education teacher
* Librarian

* Health services
* Subject specialists

* Instructional aides
 Other classified staff

RTI at Work Workshop
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If we know what to do, then why are so

many schools struggling?

1. We are doing the right things for the wrong
reasons.

2. When everyone is responsible for learning,
no one is responsible.

3. We are making RTI too complicated.

rTI W ‘.

The Four Cs of RTI

1. Collective responsibility

2. Concentrated instruction

3. Convergent assessment

4. Certain access

RTI :

Three Critical Teams

7 ™\ (7 N1

School School
Intervention Leadership
Team Team

Teacher
Teams

sThe Four Cs of RTI

1. Collective responsibility

2. Concentrated instruction

3. Convergent assessment

4. Certain access GUIDING
PRINCIPLES

RTI at Work Workshop
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The RTI at Work Pyramid

Universal Screening & Diagnostic Assessments

“School-Wide Supports Tier 1 Ce Teacher Team Lead Supports
a Access)

N\ Corain i i 7 v

Tier 2 Program

Universal Screening.
Led by Leadership Team

Led by Leadership Team

Certain Access—Tier 3

Tier 3 Intensive Program.

Cerin Asssss: Tisr 210 Tisr 3
Led by Intervention Team

Tmmediate Action Steps

Tesderbip Team | Teacher Teams | Tntervention Team

Pioneer Middle School’s Pyramid of Interventions

Universal Screening and Diagnostic Assessments

Scr ide Sup Tier 1: All Students Have Access Te Team Lead Supports
S o T
s sosti SR s
o = :
T :
© Sudyscicass .
N Tier2: 7
e
Led by Leadership Team Tier 2: Supplemental Support
S S
: s
. + Teacher change Certain Access: Tier 1 to Tier 2
S TR : AT
; B —
e R ——
o R o iyt
Now studonts (out of A\ " A Individual meeting is held wth
s,
smmgsme, || fe—— e
R
Certain Access: Tier 2to Tier 3 Wiing-ELA: lanaie com spport parent.

Lod by Intorventon Team
Math:two-period mats cass (immodiat pr- scis)

Weekdy inervention team meeting Itansve maih suoport founcatonal mat)

atintervention meeting. Five ways to make interventions more intensive:
Intansive responsibiy support " More targeted

Immediate teacher referral form * Moro highly trained personnel

Semester placement mesting + More frequent

* Longer duration
« Smallerrato

The RTI at Work Pyramid
Universal Screening & Diagnostic Anﬂmr’?/\

School Wide Supports Tier 1 Corp Prog: Teacher Team Lead Supports
(@an Access
\ Certan Aceh—Tier 2

Tier 2 Program

Unissnal Sersening.
Led by Leadership Team

‘Certain Access: Tisr | to Tisr2
Led by Leadership Team

Certain Access—Tier 3

Tier 3 Intensive Brogram.

3
Led by Iniervention Team

Tmmediate Action Steps

Tesderbip Team | Teacher Teams | Tniervention Team

RTI at Work Workshop
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Tier 1 = What all kids get

Green box = Teacher team

responsibility

rTI W ,.

Pioneer Middle School's Pyramid of Interventions

Universal Screening and Diagnostic Assessments

‘Schoolwide Supports Tier 1: All Students Have Access Teacher Team Load Supports.
o pecess
stttz e S
S, s :
Sudy s coss L .
e .
e
e T s S
S A
: e
. © Touchor change Certain Access: Tier 1 to Tier 2
et : T
e s .
S
te o
et oo Sormmge,
New students (out of
A\ Tior 3: Gotan Accass Induus st s bl v
S
g || - S
e e S g
Certain Access: Tier 2 to Tier 3. parent.

Lod by Interventon Team

Weekdy inervention team meeting

atintervention meeting. Fiveways o ke facvertions mor erahve:
+ Moro ta

Intarsive responsdity support
avio

rg
Immediate teacher rferralform « More highly trained personnel

Semester placoment meoting 200 porod PE

- Smalerrato

Teacher Teams

= All core classes meet or exceed grade-level

standards.

= |dentify essential standards for every grade

Oor course.

= Share learning targets with students.

= Give common assessments for every essential

standard.

= |dentify students for Tier 2 by student, by the
Qandard. J

RTI at Work Workshop
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Use two colors:

Color 1 = We are doing it!

Color 2 = We need to do this!

rTI W ,.

Teacher Teams

= All core classes meet or exceed grade-level

standards.

= |dentify essential standards for every grade

Oor course.

= Share learning targets with students.

= Give common assessments for every essential

standard.

= |dentify students for Tier 2 by student, by the
Qandard. J

The RTI at Work Pyramid

— Universal Screening & Diagnostic Assessments

“School-Wide Supports Tier 1 Ce og: Teacher Team Lead Supports
(An Access)

piveral Screening.
Led by Leadership Team

\N Coram A T2 Z l

Program
‘Certin Access: Tior 110 Tier2
Led by Leadership Team

v /
o remon o
Immediate Action Stej

Tesderbip Team | Teacher Teams

RTI at Work Workshop
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Tier 1 = What all kids get

Red box = Leadership team

responsibility

rTI W ,.

/ Leadership Team \

School structures:

= Weekly collaboration time

= Universal access to grade-level essentials

= Universal access to core and interventions

= REAL Wildcat expectations

= Universal access to electives

= Exploration opportunities

&Schoolwide recognition program J

/ Leadership Team \

Supports for all students:

= Open tutorials

= Homework help

= Quarterly goal setting

= Sixth-grade mentors

= Study skills class

= Online grade access

kNew student buddy /

RTI at Work Workshop
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The RTI at Work Pyramid

Universal Screening & Diagnostic Assessments

School- Wide Supports Tier 1 Ce Teacher Team Lead Supports
(an Access)
w4

Certain Acled—Tier 2
Tier 2 Program l

Led by Leadership Team

Led by Leadership Team

Tmmediate Action Steps
Tesdentip Toam | Tescer Toams | Torvention Tom

Preparing to Build a Pyramid ...

Please brainstorm:

Your current site interventions

rT1 W :

What Is an Intervention?

“An intervention is anything a school
does, above and beyond what all

students receive, that helps a child

succeed in school.”
—Buffum, Mattos, & Weber,

Simplifying Response to Intervention (2012), p. 129

RTI at Work Workshop
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Identifying

Students

rTI W ‘.

Student Identification

= Common assessment data

= Staff recommendation

rT1 W :

The RTI at Work Pyramid

Universal Screening & Diagnostic Assessments

“School-Wide Supports Tier 1 Ce Teacher Team Lead Supports
(An Access)

\N Coranacp T 7

piveral Screening.
Led by Leadership Team Program
“Csriain Acsess: Tisr 110 Tidg
Led by Leadership Team
Led by Intervention Team

Tmmediate AcionSteps-
Teaderbip Team | Teacher Teams | Tover

RTI at Work Workshop
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All

Staff Recommendation Process

= About every three weeks

= Not too laborious

= Need to get the 360-degree view

rTI W ,.

faculty members involved

Pioneer Middle School's Pyramid of Interventions

Universal Screening and Diagnostic Assessments

‘Schoolwide Supports Tier 1: All Students Have Access Teacher Team Load Supports.
Cor necion
Supprsfor Al Studnts Schac Sivctres e eyt sont i e
by ot :
SR :
b e R el i g o e
Tior 2 Cortan A
Universa Scroening
i) Tio 2 Supplemental Support
— s
: e
B ey Gortain Access:Tier 110 Tir 2
through registration process . Led by Leadership Team
New sudents(n it .
L
{eadorschot tsaher
foodrachoc e 2t s iy hck s socroary s
New students (out of
A\Y Tior 3: Cotan Access s masigle ek v
Sroonng assosaments
. | e
Readn: v redig ebucion s ocede o o) Prorses apo s makedto
Certain Access: Tier 2 to Tier 3 parent.

Weekdy inervention team meeting

Lod by Interventon Team

atintervention meeting.
Immediate teacher rferralform
Semester placoment meoting

Five ways to make interventions more intensivo:
+ More targoted

Intarsive responsdity support
avio

rg
« More highly trained personnel

Zoroporiod PE

- Smalerrato

-

Cert

N

Leadership Team \

ain access: Tier 1 to Tier 2

Every three weeks, every educator
electronically refers students for interventions.

Hold individual meeting with grade-level
intervention coordinator.

Mail progress report to parents.

/

RTI at Work Workshop
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The RTI at Work Pyramid

Universal Screening & Diagnostic Assessments

School- Wide Supports Tier 1 Ce Teacher Team Lead Supports
(an Access)
Certain Aclely ier v/
er

piveral Screening.
Led by Leadership Team

“Teacher Teams | Inierventon Tew =

Tier 2 = A little help

Green box = Teacher team

responsibility

rT1 W :

Tier 2

7N

Will Skill

RTI at Work Workshop
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The RTI at Work Pyramid

Universal Screening & Diagnostic Assessments

Sehoot Wide Suppos Tier 1 G Teocher Team Lead Suppors
a Access)
\ c Al Tier 2 Z
Led by Leadership Team Ter2 Program Gl l
= =
Tedby Leaderhip Tears

Tier 3 Intensive Program.

Cortin Acsess: Ticr2 o Tird
Led by Intervention Team

Tmmediate Action Steps

Teaderbip Team | Teacher Teams | Ttervention Team

Kl'eacher Team Responsibilitiem

= Clearly define essential student learning

outcomes.
= Provide effective Tier 1 core instruction.

= Assess student learning and the effectiveness of
instruction.

= |dentify students in need of additional time and
support (every three weeks).

= Take primary responsibility for Tier 2
supplemental interventions for students who have

failed to master the team’s identified essential
standards.

Pioneer Middle School's Pyramid of Interventions

Universal Screening and Diagnostic Assessments

Schoolwide Supports

Supports for All Students School Structures
Gpon siorals SREAL

Tier 1: All Students Have Access
Corein

Al core classes o meet o exceed rade-evlstndards

Toacher Team Load Supports.

© Study sk class.

Tier 2: Certain A

Universal Scroening
Lod by Loadorsnip Team

« Mardatorytorial (wi)

‘Tier 2: Supplemental Support

« Toacher chango

ST / I
i s

through regisiration process.

Now students (in district)

fooder-school teacher g e

o Fal-spring paror conferunces
o PAL uton

« Atloncance wateh st nd marithy ek

Certain Accoss: Tier 1 to Tior 2
Led by Leadership Team

Every three weeks, every

educator electronically rfors.

A

recommendation
Now students (out of \\
AN
ing assessmonts
e | | ——

Certain Accoss: Tier 2to Tior 3
Lod by Interventon Team

Weekdy inervention team meeting

Reagng: ctarsive reacing instruction class (docode or comp)
Wiring-ELA:itansive core suppot

Math:two-period mats cass (immodiatopro scis),
Intaraive maih suspert founcatonal math)

Incividual meetingis held with
grade-evelintervention

coordinator.

Progress roportis maled to
parent,

atintervention meeting.
Immediate teacher rferralform
Semester placoment meoting

Fi
Intarsive responsdity support

avio

Zoroporiod PE

ive ways to make Interventions more Intensive:
+ More targoted
« More highly trained personnel

+ Moro frequent

+ Longer duration
+ Smalorrato
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The RTI at Work Pyramid

[The Pyramid Response to Intervention Pyramid

Universal Screening & Diagnostic Assessments

“School-Wide Supports

Tier 1 C
(@An

ogs Teacher Team Lead S
Access)

Led by Leadership Team

o Te2wTicd
‘Led by Iniervention Team

Coriain Access: Tier LioTicr2
Led by Leadership Team

Tmmediate Action Steps

Tesderbip Team | Teacher Teams

Triervention Team

Tier 2 = A little extra help

Red box = Leadership team

responsibility

rTI ¥

The RTI at Work Pyramid

Universal Screening & Diagnostic Assessments

Led by Leadership Team will

School- Wide Supports Tier 1 Ce Teacher Team Lead Supports
(an Access)
\N Certain Ackely Zier 2 w4
Tier2 Program Skill

l

Coriin Aveoss )
Led by Leadership Team

Tmmediate Action Steps

Tesderbip Team | Teacher Teams

Tervention =
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Ensure that sufficient, effective resources are
available to provide Tier 2 interventions for
students in need of supplemental support in:

= Motivation
= Attendance

= Behavior

rTI W ,.

The RTI at Work Pyramid

Universal Screening & Diagnostic Assessments

“School-Wide Supports Tier 1 Ce Teacher Team Lead Supports
(An Access)

\Y Cerain Ace Zrier 2 w

siveral Scrcning. " i
Led by Leadership Team will Tier2 Rrogram Skill l

‘Certin Access: Tior 110 Tier2
Led by Leadership Team

Tmmediate Action Steps

Tesdersip Team | Teacher Teams | Totervention =

Coordinate schoolwide human resources to best
support core instruction and interventions, including:

Site counselor

Psychologist
Speech and language pathologist

Special education teacher
Librarian

Health services
Subject specialists

Instructional aides
Other classified staff

RTI at Work Workshop
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There must be flexible time embedded in
the master schedule for teacher teams to

lead supplemental interventions.

rTI W ,.

How Much Time and How Often?

» Frequently (weekly)

= About 30 minutes per session

= Available to all students

Students cannot miss new

essential standards.

rT1 W :

The RTI at Work Pyramid

Universal Screening & Diagnostic Assessments

Err Ter1C T T Tt
a Access)
\N Coranacp T 7
poveTo—
Led by Leadership Team Tier2 Program l
oy
oo Tovny

Led by Intervention Team

ess—Tier 3
ive Program.
u
o
Immediate Action Steps.

Tesdersip Team | Teacher Teams | Totervention =

RTI at Work Workshop
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rRTI |

Universal Skills of Learning

= Reading

= Writing

= Number sense
= English language
= Attendance
= Behavior

rTI ¥

Student Identification

= Common assessment data
= Staff recommendation

= Universal screening

The RTI at Work Pyramid

Universal Screening & Diagnostic Assessments

“School-Wide Supports

Tier 1 Ce Teacher Team Lead Supports
] Access)

e
Tmmediate Action Steps.
i
RTI at Work Workshop
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Three Critical Teams

N N

School
Intervention

School

Teacher
Leadership

Teams
Team Team

\_

RTI

AT WORK R

The RTI at Work Pyramid

Universal Screening & Diagnostic Assessments
School-Wide Suppors Tier 1C Teacher Team Lead Supports
(an Access)
\N Coran ackeh e 7
Univeral Scrsening
Led by Leadership Team Tier2 Program
Certain Access: Ticr | to Tier 2
Led by Leadership Team

Certain Access—Tier 3

Tier 3 Intensive Program.

(Ry——— YT
Led by Intervention Tea
Tmmediate Action Steps
Tesdenip Toam | Toscher Teams | Toervemion Teaes

1
| |

I

Pioneer Middle School’s Pyramid of Interventions
Universal Screening and Diagnostic Assessments.
Schoolwide Supports Teacher Team Lead Supports

Supports or All Students.

Tier 1: All Students Have Access
Corein
= Gpon wiors -

School Structures
SREAL

Al core classes o meet o exceed rade-evlstndards
< Homowork et

Universal Scroening
Led

Tier 2: Certain A
‘Tier 2: Supplemental Support

+ Mandalory tuoral ski)
* Cow sccommocations

oy Loacersip Toam

« Mardatorytorial (wi)

/|

through regisiration process.

64

* Joerey Coran Accoss: Tir 110 Ter 2
o Fall-spring parent conferences. Ledby lership Team
New students (in district): -~ sson every
{oadorschod teher IR mortty Coechor sesoncaty s
recommendation W
Now students (out of A\ " Individual meetings held with
: . racaiaee ot
e oo :
o | Tors. marsgon o
Penin: b e i e cr o) Prgress rpor s makodto
Certain Access: Tier 2 to Tier 3. Jnsive Core Sug et
Led by Intervention Team Wikiog-ELA: ke oot
-

i s (mmodiatopror sc13)
Weekdy inervention team meeting

o
Intaraive maih suspert founcatonal math)

atintervention meeting.

Intarsive responsdity support
Immediate teacher rferralform

rg
o More highly trained personnel
Semester placoment meoting Zoroporiod PE More froquent
Longer duration
Smaler ratio

Five ways to make interventions more intensive:
+ More targoted
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Five Years!

rTI W A.

Final Thoughts ...

RTI :

To schedule professional development
at your site, contact Solution Tree
at 800.733.6786.

RTI at Work Workshop
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The Four Cs of RTI

Source: The Four Cs of RTl is excerpted from Simplifying Response to Intervention,
pages 9-10.

If our goal is to create the right way of thinking about our work as educators, then what
are the essential principles that must guide our actions? What practices must we follow if
we want all students to succeed? We believe there are four—we call them the four Cs of
RTI. They are:

1. Collective responsibility: A shared belief that the primary responsibility of each
member of the organization is to ensure high levels of learning for every child.
Thinking is guided by the question, Why are we here?

2. Concentrated instruction: A systematic process of identifying essential
knowledge and skills that all students must master to learn at high levels, and
determining the specific learning needs for each child to get there. Thinking is
guided by the question, Where do we need to go?

3. Convergent assessment: An ongoing process of collectively analyzing targeted
evidence to determine the specific learning needs of each child and the
effectiveness of the instruction the child receives in meeting these needs.
Thinking is guided by the question, Where are we now?

4. Certain access: A systematic process that guarantees every student will receive
the time and support needed to learn at high levels. Thinking is guided by the
question, How do we get every child there?

We contend that these four Cs are the essential guiding principles of RTI.

<
Q
~+
(0]
:.
=R
n

doysyjaopn

Consider for a moment the meaning of the word essential. When something is essential,
it is absolutely indispensable, so important to the whole that the whole cannot survive
without it. Without each of the four Cs, it is impossible for a school to achieve high levels
of learning for every child. The four Cs work interdependently to create the systems,
structures, and processes needed to provide every child with additional time and
support.

Simplifying Response to Intervention © Solution Tree Press 2012 o solution-tree.com
Do not duplicate. 69
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REPRODUCIBLE

Assumptions About Learning

The Charles Darwin School

“We believe all kids can learn . . . based on their ability.”

We believe that all students can learn, but the extent of their learning is determined by their innate ability
or aptitude. This aptitude is relatively fixed, and as teachers we have little influence over the extent of
student learning. It is our job to create multiple programs or tracks that address the different abilities of
students and then guide students to the appropriate program. This ensures that students have access to the
proper curriculum and an optimum opportunity to master material appropriate to their ability.

The Pontius Pilate School

“We believe all kids can learn . . . if they take advantage of the opportunity we give them to learn.”

We believe that all students can learn if they elect to put forth the necessary effort. It is our job to provide
all students with an opportunity to learn, and we fulfill our responsibility when we attempt to present
lessons that are both clear and engaging. In the final analysis, however, while it is our job to teach, it is the
student’s job to learn. We should invite students to learn, but if they elect not to do so, we must hold them
accountable for their decisions.

The Chicago Cub Fan School

“We believe all kids can learn . . . something, and we will help all students experience academic growth in a
warm and nurturing environment.”

We believe that all students can learn and that it is our responsibility to help all students demonstrate some
growth as a result of their experience with us. The extent of the growth will be determined by a combina-
tion of the student’s innate ability and effort. Although we have little impact on those factors, we can
encourage all students to learn as much as possible and we can and will create an environment that fosters
their sense of well-being and self-esteem.

The Henry Higgins School
“We believe all kids can learn . . . and we will work to help all students achieve high standards of learning.”
We believe that all students can and must learn at relatively high levels of achievement. We are confident

that students can master challenging academic material with our support and help. We establish standards
all students are expected to achieve, and we continue to work with them until they have done so.

RTI at Work Workshop
© Solution Tree 2014 « solution-tree.com « Reproducible.



REPRODUCIBLE

Creating Consensus for a Culture of
Collective Responsibility

A culture of collective responsibility is based on two fundamental beliefs:

1. The first assumption is that we, as educators, must accept respon-
sibility to ensure high levels of learning for every child. While
parental, societal, and economic forces impact student learning,
the actions of the educators will ultimately determine each child’s
success in school.

2. The second assumption is that all students can learn at high levels.
We define “high” levels of learning as “high school plus,” mean-
ing every child will graduate from high school with the skills and
knowledge required to continue to learn. To compete in the global
marketplace of the 21st century, students must continue to learn
beyond high school, and there are many paths for that learning,
including trade schools, internships, community colleges, and
universities.

Discussing the following critical questions will assist a school leadership
team in creating consensus for a culture of collective responsibility aligned
with these beliefs.

1. How will we provide a compelling case for change? For someone
to change, they first must see a compelling reason to change. In
other words, one must show why there is a need to change. Rais-
ing test scores and/or meeting district/state/federal mandates
hardly meets this goal. Instead, look to paint a picture of what
adulthood will likely look like for students who don’t succeed in
school.

<
)
~+
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n
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2. What must we do differently? Besides a compelling reason to
change, one must also provide a “doable” plan. The noblest cause
is useless if the changes required are seen as unrealistic. Staff
members want a clear picture of exactly what changes are neces-
sary to achieve learning for all students.

3. How do we know these changes will work? Having experienced
the pendulum of school change for the past decades, many edu-
cators are skeptical of change processes. What evidence is avail-
able to demonstrate the validity of the recommended changes?
(Besides the research quoted in Simplifying Response to Interven-
tion, the website allthingsplc.info has dozens of schools and hun-
dreds of pages of research validating the elements of professional
learning communities [PLCs] and RTL.)

page 1 0of 2
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4. What concerns do we expect, especially from staff members
traditionally against change? The leadership team should brain-
storm the concerns staff members will have regarding the recom-
mended changes. What will be the leadership’s response to these
concerns?

5. What is the best setting and/or structure for the conversation(s)
needed to create consensus? One of the leadership team’s great-
est leverage points is its ability to determine the location, struc-
ture, and timing of the conversation(s) to create staff consensus.
All stakeholders must have a voice in the process, but not neces-
sarily in the same meeting. Sometimes the feelings of the silent
majority can be drowned out by the aggressive opinions of a loud
minority resistant to change. Consider a series of meetings with
teams, grade levels, or departments. Also, set clear norms for the
meeting, as professional, respectful dialogue is essential.

6. How will we know if we have reached consensus? Remember, it
does not take 100 percent approval to get started; it takes con-
sensus. Consensus is reached when all stakeholders have had a
say and the will of the group has emerged and is evident, even to
those who disagree (DuFour, DuFour, Eaker, & Many, Learning by
Doing, 2010). Consider how many key people will be needed to
create the tipping point necessary for consensus.

In the end, true commitment comes when people see that the changes work.
So the key is to build consensus, then get started doing the work. You will
never get commitment until you start doing the work, but you cannot start
until you get consensus.

page 2 of 2
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Creating Consensus Survey

A culture of collective responsibility is based on two fundamental beliefs:

1. The first assumption is that we as educators must accept responsibility to ensure high levels
of learning for every child. While parental, societal, and economic forces impact student
learning, the actions of educators ultimately determine each child’s success in school.

2. The second assumption is that all students can learn at high levels. We define high levels of
learning as high school plus, meaning every child graduates from high school with skills and
knowledge required to continue to learn. To compete in the 21st century global marketplace,
students must continue to learn beyond high school. There are many paths for learning,
including trade schools, internships, community colleges, and universities.

Collective Responsibility Survey

1=Never 2=Seldom 3=Sometimes 4 = 0Often 5 = Always, or almost always

Statement 5413|121

1. We show teachers why there is a need for change. This need is
not primarily tied to raising test scores or meeting district, state,
and federal mandates. The need for change is tied to what the
future looks like for students who do not succeed in school.

2. In addition to providing compelling reasons to change, we make
change doable. Our plans for change are realistic and scaffolded.

3. We provide teachers with evidence that demonstrates the validity
of recommended changes. We acknowledge that teachers are
rightfully skeptical of change processes due to constant swings of
the pendulum.

4. We anticipate concerns staff members have regarding proposed
changes and prepare our responses in advance.

5. We create a series of meetings and opportunities for staff to
express their opinions. We are careful to structure meetings in a
way that encourages professional dialogue rather than allowing a
few voices to dominate.

6. We define consensus so that it does not require 100 percent
approval to get change started. The tipping point is reached when
the will of the group is evident, even to those who still oppose it.

RTI at Work Workshop
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Three Essential RTlI Teams

Source: The following three pages are excerpted from Simplifying Response to
Intervention, pages 33-37.

Collaborative Teacher Teams

Collaborative teacher teams are teams comprising educators who share curricula, and
thus take collective responsibility for students learning their common essential learning
outcomes. Most often, these are teachers who teach the same grade level, subject,
and/or course. The responsibilities of each teacher team in the RTI process is as follows:

* Clearly define essential student learning outcomes.

* Provide effective Tier 1 core instruction.

* Assess student learning and the effectiveness of instruction.
* |dentify students in need of additional time and support.

* Take primary responsibility for Tier 2 supplemental interventions for students who
have failed to master the team'’s identified essential standards.

School Leadership Team
A school leadership team serves as the “guiding coalition” for the building. Comprising
representatives from each collaborative teacher team, administration, and classified and
support staff, this team’s primary responsibility is to unite and coordinate the school’s
collective efforts across grade levels, departments, and subjects. To achieve this goal,
the school leadership team should specifically:

* Build consensus for the school’s mission of collective responsibility.

* Create a master schedule that provides sufficient time for team collaboration,
core instruction, supplemental interventions, and intensive interventions.

* Coordinate schoolwide human resources to best support core instruction and
interventions, including the site counselor, psychologist, speech and language
pathologist, special education teacher, librarian, health services, subject
specialists, instructional aides, and other classified staff.

(Simplifying Response to Intervention (excerpt), page 1 of 3)
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Allocate the school’s fiscal resources to best support core instruction and
interventions, including school categorical funding.

Assist with articulating essential learning outcomes across grade levels and
subjects.

Lead the school’s universal screening efforts to identify students in need of Tier 3
intensive interventions before they fail.

Lead the school’s efforts at Tier 1 for schoolwide behavior expectations, including
attendance policies and awards and recognitions (the team may create a
separate behavior team to oversee these behavioral policies).

Ensure all students have access to grade-level core instruction.

Ensure that sufficient, effective resources are available to provide Tier 2
interventions for students in need of supplemental support in motivation,
attendance, and behavior.

Ensure that sufficient, effective resources are available to provide Tier 3
interventions for students in need of intensive support in the universal skills of
reading, writing, number sense, English language, motivation, attendance, and
behavior.

Continually monitor schoolwide evidence of student learning.

School Intervention Team

While the school leadership team takes the broader macroview of the school’s efforts to
ensure high levels of learning for every child, the primary responsibility of the school
intervention team is to lead the school’s focused microview on the specific students in
need of Tier 3 intensive support. Students in need of intensive support most often
struggle due to:

Significant weaknesses in the foundational skills of reading, writing, number
sense, and/or English language

Chronic and excessive absenteeism

(Simplifying Response to Intervention, page 2 of 3)
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e Severe behavior and/or motivational concerns

e Combinations of all these factors

Because the obstacles facing these students are often systemic and profound, meeting
their needs will usually require multiple interventions, embedded within the instructional
day and administered by highly trained professionals.

It is unlikely an individual teacher or teacher team will have the diverse expertise and
resources to best diagnose the needs of a student needing this level of help. Nor would
a teacher team have the authority to assign schoolwide resources (school psychologist,
speech and language pathologist, counselor, specialists, and special education teacher)
needed to provide intensive interventions. The primary purpose of an intervention team
is not to be the gatekeeper to special education testing—it is to focus intensely on the
individual needs of a school’s most at-risk students. Consequently, the primary
responsibilities of the site intervention team are to:

* Determine the specific learning needs of each student in need of intensive
support.

* Diagnose the cause(s) of the student’s struggles in Tier 1 and Tier 2.
* Determine the most appropriate intervention(s) to address the student’s needs.

* Frequently monitor the student’s progress to see if interventions are achieving
the desired outcomes.

* Revise the student’s intervention(s) when they are not achieving the desired
outcomes.

» Determine when special education identification is appropriate.

(Simplifying Response to Intervention, page 3 of 3)
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Building a School Leadership Team

This activity is designed to help a principal or administrative team create an
effective school leadership team.

First, list the names of the current members of what you might consider to

be your guiding coalition. If no such group currently exists, list the potential
members who come to mind.

Then consider the following personal characteristics that will impact your
team’s success. Write the name of each team member under any character-
istic that applies (a person may be listed under more than one). Eliminate
any person from your list who possesses none of these characteristics. Note

that it is recommended that a member of each teacher team be on the lead-
ership team. Does your team have the necessary balance?

Position Power Expertise

Ask: Are enough key players on board
so that those left out cannot easily
block progress?

Ask: Are the various points of view—in
terms of discipline, work experience, and
so on—relevant to the task at hand ade-
quately represented so that informed,
intelligent decisions will be made?

page 1 of 2
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Credibility Leadership

Ask: Does the group have enough
people with good reputations that its
recommendations and decisions will
be taken seriously?

Ask: Does the group include enough
proven leaders to be able to drive the
change process?

page 2 of 2
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Building a Site Intervention Team

Team Members:

Essential Role

Recommended

Staff Members Best
Trained to Meet This Need

Administration

Principal

Reading Reading specialist
Writing ELA specialist
Math Math specialist

English language

EL specialist

Language

Speech and language
pathologist

Teaching
differentiation

Special education teacher

Behavior Psychologist
Social-family Counselor
Instructional . ,
Librarian
resources
Community resource officer
Community Social worker
resources

Counselor

e  When will this team meet? (Determine a weekly meeting time and location.)

o Time

o Location

e Team norms:

RTI at Work Workshop
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How Districts Hinder or Promote

the Development of RTI
(Adapted from Talbert, 2010)

Professional Change Strategies
1. Building a shared vision and leaders’ capacity to support change
* Top administrators exhibit deep understanding of RTI.
* Top administrators have developed a vision of RTI implementation.
* Top administrators have engaged in a dialogue about RTI with school staff.
Low High

Specific examples:

2. Developing capacity to address individual student achievement gaps
* Top administration has articulated the shift from teaching to learning.
* Top administration has articulated the shift from coverage to mastery.
* Top administration has “given permission” to cover less, learn more.
* Top administration controls outside pressures of accountability.

Low High

1 2 3 4 5 6 7 8 9 10

Specific examples:

RTI at Work Workshop
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3. Developing a web of knowledge resources for RTI
* Top administration has attempted to build shared knowledge, rather than rely on

regulations.
* Top administration has gone beyond mere identification of RTI specialists through common
training.
Low High
1 2 3 4 5 6 7 8 9 10

Specific examples:

4. Establishing mutual accountability among professionals
* Teachers feel accountable to district or state.
* Teachers feel accountable to each other.
* Teachers feel more accountable for results on their formative assessments than state tests.

Low High

1 2 3 4 5 6 7 8 9 10

Specific examples:

Additional Notes

RTI at Work Workshop
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Criteria for Selecting Essential Standards

In The Leader’s Guide to Standards (2002), Douglas B. Reeves outlines
three criteria for selecting essential standards:

1. Endurance: Will this standard provide students with knowledge and
skills that are valuable beyond a single test date?

2. Leverage: Will it provide knowledge and skills that are valuable in
multiple disciplines?

3. Prepare for the next level: Will it provide students with essential
knowledge and skills essential for success in the next grade or level
of instruction?

RTI at Work Workshop
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Unit: Cell Biology
Standard 1

Name Period

| understand how basic chemical reactions (metabolism) in parts of a cell
(organelles/cytoplasm) help keep organisms (living things) alive. As a basis for understanding
that concept:

Learning Targets

1c. | know that viruses are composed of a nucleic acid contained in a protein coat.
| know that prokaryotic cells do not have membrane-bound organelles.
| know that eukaryotic cells have membrane-bound organelles.

Essential vocabulary: prokaryotic, eukaryotic, organelle, nucleus, cell-plasma membrane,
ribosome, cytoplasm, cell wall, chloroplast, mitochondria, lysosome, vacuole, cytoskeleton,

ER, Golgi apparatus

Rate your mastery of this learning target.

New to me | got this.
Tasks How I Did
1.
2.
3.
1a. | know that cells are surrounded by a membrane that only allows some things in and out
of the cell.

Essential vocabulary: membrane, semipermeable, diffusion, osmosis, endocytosis,
exocytosis, equilibrium, hypotonic, hypertonic, isotonic, phagocytosis, active—passive transport

Rate your mastery of this learning target.
New to me | got this.

Tasks How I Did

RTI at Work Workshop
© Solution Tree 2014 « solution-tree.com « Reproducible.
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Common Assessments
Collaborative Analysis and Collective Response

1. Consider the assessment task.
* What worked well?

* What was challenging about this task?
* How might you revise the assessment to make it more

effective?

2. Analyze the data and identify areas for targeted response.
* As a team: Which learning targets require more attention?

* As a team: Which students did not master which targets?

* As a team: Which classrooms require additional support?

* As an individual teacher: Which area was my lowest, and
how can | improve?

3. Create a team plan of action to address needs identified
by the data.
* Assessment modifications? Curricular modifications?
Instructional response?

© Cassandra Erkens and Janet Malone 2012 « solution-tree.com
100 Do not duplicate.
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Essential Questions for Special
Education Identification

These questions are designed to help a site intervention team consider if
special education identification is appropriate, justified, and defendable for
a student. Unless the intervention team can answer each question affirma-
tively, then the decision to recommend special education is not appropriate
or defendable.

Tier 1:

Tier 2:

Tier 3:

Did the student have access to rigorous, grade-level curriculum?

What evidence do we have that our school’s initial instruction (Tier
1) was effective for similar students?

Was the student given additional time and differentiated instruc-
tion during Tier | instruction?

Did we identify the student for supplemental time and support in a
timely manner?

What were the child’s specific learning needs?
What was the cause of the student’s struggles?

What research-based interventions were used to address the stu-
dent’s specific learning needs?

What evidence do we have that these interventions were effective
for similar students?

When was the child referred for intensive support?

What quality problem-solving process was used to better identify
the child’s specific learning needs and the cause(s) of the student’s
struggles?

What research-based interventions were used to address the stu-
dent’s specific learning needs?

What evidence do we have that these interventions were effective
for students with similar needs?

Are there any other intervention or supports that can or should be
tried before considering special education placement?

Do we have agreement among the intervention team that special
education is necessary and appropriate to meet the needs of this
child? Is this decision defensible?

Simplifying Response to Intervention © 2012 Solution Tree Press » solution-tree.com

Visit go.solution-tree.com/rti to download this page.
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Teaching Cycle Planning Calendar

Essential standard(s) that all students must learn:

Learning targets to be shared with students:

Use the planning calendar to schedule the following:

1. When will we start the unit of study? How will we share the
learning target(s) with the students? When will each target be
introduced?

2. When will our team meeting(s) during the unit of study be held?
When are intervention/extension times available?

3. When are good points during the unit of study to collect evidence
of student learning? How and when will we give common forma-
tive assessment(s)?

4. When will we collectively analyze the common formative assess-
ment data?

5. When will we reteach students who do not demonstrate mastery
of the learning targets on the common formative assessment(s)?

6. When and how will we provide extension and enrichment to
those who demonstrate mastery on the common formative
assessment(s)?

7. When will we give the end-of-unit common assessment?

page 1 of 2

Simplifying Response to Intervention © 2012 Solution Tree Press » solution-tree.com
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Friday

Thursday

Wednesday

Tuesday

Monday

page 2 of 2

Simplifying Response to Intervention © 2012 Solution Tree Press « solution-tree.com
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Universal Screening Planning Guide

At-Risk | Screening When Who Intensive
Criteria Process | \when Who will Su;?port
What cri- | What will the administer Available
teria will screening screening | the What intensive
be used to | assessment | process screening? intervention(s)
Universal determine | and/or . take will be used to
skill whether process will | place? accelerate stu-
a child is be used dent learning
in need of | to identify and support
intensive students the identified
support? in need of student(s)?
intensive
support?
Reading
Writing
Number
sense
English
language
Attendance
Behavior
page 1 of 2
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Universal Screening Planning Guide Protocol

This activity is designed to assist a leadership team plan for universal screen-
ing by creating a process to identify students in need of intensive support
before they fail. Because the purpose is to provide preventive support, it is
best if this activity is completed prior to the start of the school year.

For each universal skill, answer questions for each column:

1. At-Risk Criteria. At each grade level, what criteria will be used
to determine whether a child is in need of intensive support? For
example, in reading, an elementary school may determine that
any student entering first grade without the ability to properly
recognize all 26 letters (uppercase and lowercase) is extremely
at risk in reading and will be considered for immediate, intensive
support. At a high school, any student whose reading ability is
two or more years below grade level (grade-level equivalent)
could be considered for immediate, intensive support.

2. Screening Process. What screening assessment and/or process
will be used to identify students in need of intensive support? The
leadership team should identify the most effective, efficient, and
timely process to gather the at-risk criteria data on each student.

3. When. When will the screening process take place? Obviously, if
the purpose of universal screening is to provide preventive sup-
port, then this data should be collected either prior to the start of
the school year or as early in the school year as possible. Finally,
as new students will enroll in the school throughout the year, it is
important to consider how these students can be screened during
the enrollment process.

4. Who. Who will administer the screening? As the leadership team
has representation from every teacher team, as well as responsi-
bility for coordinating school support staff, this team is best posi-
tioned to organize the resources necessary.

5. Intensive Support Available. What intensive intervention(s) will
be used to accelerate student learning and support the identified
student(s)? There is no point in universal screening if there is no
plan to provide these students extra support in their area(s) of
need.

One final consideration: for a school new to universal screening, it may be
overwhelming to begin universal screening in all six universal skills, at all
grade levels, immediately. In this case, we recommend that the leadership
team identify the universal skill (reading, writing, number sense, English
language, attendance, behavior) that is currently the greatest area of need
in their school. Start by focusing on this one. As the school builds skill and
competence in this area, others can be added.

page 2 of 2
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Pioneer Tutorial Schedule

Tuesday, October 9 (Priority—Math)
Thursday, October 11 (Priority—Science)

Any student may attend an open tutorial. To attend a closed tutorial, you must have teacher

approval or “tutorial required”

stamped in your Binder Reminder.

Teacher Room Open or Closed | Subject Grade
e
Amsbary 504 Open Grade-6 Core Tutorial 6
Arneson 303 Open Grade-6 Earth Science Help 6
Badraur 63 | Open Speling Losson.3 Test Make.Up 7
Bell/Abrahams 502 Open Grade-6 Core Make-Up 6
Billings 702 Open Grade-8 Core: Enrichment 8
Cope MPR Open Drama/Chorus Help 6,7,8
Dearborn 703 Closed Grade-8 Core Homework Help 8
Delange Track Closed Mile-Run Make-Up 6,7,8
Fischer Band Open Band/Orchestra 6,7,8
Room
Fuggitti 403 Open Clothing/Foods 7,8
Hamamura 503 Open Preposition Review/Make-Up 6
Harkin 405 Open Pre-Algebra Help 7
Hingst 706 Open Tues./Algebra, Thurs./Geometry 7,8
Holmes 704 Closed Grade-8 Core Homework Help 8
Kaahaaina 407 Open Grade-7 Life Science Help 7
Kozuch 115 Open Study Hall 6,7,8
Kridner MPR Closed Pyramid of Intervention 6,7,8
Larson 802 Open Grade-7 Life Science Help 7
Leon Closed Grade-6 Exploratory Language/French 6,8
Lippert 505 Open Grammar Review 6
Macias 402 Closed Spanish 1A 7,8
Martin 806 Closed Tues./Algebra, Thurs./Geometry 7,8
Mattos 801 Lab Open Internet Research/AR Tests 6,7,8
McCargar ;i(t)r;(:.\:s Closed Fitness Log Instruction Make-Up 6,7,8

106
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Teacher Room Open or Closed Subject Grade
Meyers 901 Open Math 6 6
Miranda 701 Closed Grade-8 Core Writing Conference 8
Mittleman 902 Open Grade-8 Core Homework Help 8
Moore Library Open Study Hall 6,7,8
Noonan 605 Open Study Hall 6,7,8
Ocegera 501 Open Grade-6 Core Make-Up 6
Payne, Mr. 121 Open Computers/Video Help 6,7,8
Payne, Mrs. 101 Open Math 6/PreAlgebra Help 6,7
Polston 301 Open Grade-6 Earth Science Help 6
Prell 601 Open 2?6(:'};“';8'_”9?;0";\19: i'Il:derst Make-Up ’
Randall 506 Open Grade-6 Core Make-Up 6
Sanchez 705 Open Spanish I/IB 8
Schaer 804 Open Pre Algebra 6,7,8
Shafer 408 Open Grade-8 Physical Science 8
Smith/Egan Plaza Open Study Time/Extended Snack 6,7,8
Spiak 401 Open Art/Yearbook 6,7,8
Stoerger 805 Closed Algebra & Test Retake 7.8
Thomas 404 Closed Make-Up Science Labs 8
VanHerde Track Closed Mile-Run Make-Up 6,7,8
Welch 803 Closed Grade-6 Pre-Algebra Help 6

(Pioneer tutorial, page 2 of 2)

RTI at Work Workshop
© Solution Tree 2014 « solution-tree.com « Reproducible.

107



REPRODUCIBLE

yiom dnoub-|jews

Jo |enpiAlpul Buiop aJe pue sdwejs ou aAey
Koy} 1By} moys o} Apeau sispulwal Japulq
aney 0} palsinbal aie eze|d sy} je syjuspnis,

Lezeld ay 1e BulApn)s 10 YIOMOWOH -«
SUOISS9S WOO0ISSEe[D
uado Ul YIOMSSE|D JO YIOMBWOH
JUSWYDLIUS WOOISSE|D »
Aeiqi .
ge| Jayndwoy .
:s|jeuoiny uadQ

‘uoIssas
[elio1n] uado ue 8sooyo SjUspPNIS

‘|leuoln) o) pasesjal ale
sjuepn)s paduiejsun ||e “w'e |G| 1V

Bunselay .

Buiyoesloy .
yiom dn-ayep .
‘s[eLiojn} paso|D

‘uonualep ubissy

:uoneJsiuiwpe
108JU0D

‘lelioiny J08fgns
1e Ul %080 sjuepns

‘lelioin) 1o} Moys

10U Op SsjuspN}S

‘sdwe)s

Jayio |je sdwnuy 108lgns Aluoud s Aep 1ey]
‘leniolny paubisse o} Juas ale sjuapnis padwe)s

A

‘Buspuem
ssa|paau sjuanald siy| ‘uolssas Jayjoue o} ob
0] uoissiwliad Buialb Japulwal Japulq e ubis 0}

Spasu 1ayoes) ay} ‘Iayjoue pualie 0} UoISSas
s,Jayoea) e aAB9| 0} Juspnis e Jo} Alessaoau
Alginjosge si 11 | "Jayloue 0} UOoISSas

[BLIOIN] BUO WOJ} 92UNOg JouU AW SjuUspnIS

"SSEJ0 Jayjoue wodj 1no Buiyiawos axe}
Apainb pinoys Asy; ‘padwe)s aiam Asy} yoiym
Joj yse} oy} ypm paysiuly aie Asyy 4| “poued
[elI0}N] Jey} JO uonkeInp 8y} 10} 8Jay) ulewsal
1SNW UOISSaS [BLIOIN} B J8JUd OYyMm SjUapnis

Japujway Jayoea]

‘paubisse si uonusjag
"901J40 0} JUSS 8Je SjUBpPN)S

"JapuIWal JapuIq ou 8ABY SjUSpN)S

‘sdwe)s |eliojny 1oy
pax)08yo ale siepulwal Japulg

A

‘wegyill

le apeuw sI juswadunouuy

Meyo mojd |eloin] ayy

RTI at Work Workshop
© Solution Tree 2014 « solution-tree.com « Reproducible.

108



REPRODUCIBLE

Joineyag
aouepuspy
abenbue| ysibug
asuas JaquinN
Bunum
Buipeay

"SJIIS jeuonepunoy Jajset
0] poddns aAIsuajul aAl808. SjUBPN)S
pajobie) 'z pue | sial] 0} uoyppe uj

SUOIJUSAIDU| SAISUBJU| € JaI]

pe)
@@%
i
S
/\G
i)
@
‘SJ|s eysinbaiaid
ajeipawiwi pue sjabiej [eluassa |ansl-apelb buusisew uj
poddns jeuoljippe anleds. Juspnjs pajabie) ‘| dsl] 0} uolippe uf
suonjuaAidlu| jeyusawdjddng :g Ja1]
SUORUIAIBU IS, SuonUBAINU| M.,
‘SpJepuejs [eioineyaq pue dlspese
|en8|-opelb [eluasse 0] SS90k aney SJuspn}s ||y
sanligqisuodsay wea] Jayoea | uolonijsuj a1o9 | JalL sanjligqisuodsay apimjooyoss

plwelAd 3JoM 3e | LY 2yl

RTI at Work Workshop
© Solution Tree 2014 « solution-tree.com « Reproducible.

109



REPRODUCIBLE

Jolneyag

souepuany

wea)| swea] wesa]
uonUaAIB}U| Jayoea] diysiepea]

abenbue| ysibug

sdajs uonoy ajeipawIau]

asuas JaquinN

Bunum
Buipeay

weiBold anisuaju| ;g Jall

wea ] uonuanIdu| Aq paT
g Jo1l 03 Z JalL
1S90y Uleuad)n

$S909Y UIeMd) ¢ Jdl1]

wea] diysiepea Aq pa
c 911 0}y | Ja1L
L EVAT=AN T,

weliboud [ejuswsjddng :z Ja1]

wea| diysiepes

Aq pa
Buluaaiog |esiaAlufn

$S990Y UIeld) g Jal]

spoddng peoa wea] Jayoea)

(*ssa29oe aAey sjuapnis ||y)
weibolid a109 :} Ja1L

spoddng apimjooyss

sjuawssassy odlysoubeiq pue Buiuaalog |esiaalun

plwelXd YIoM 3e | LY 2yl

RTI at Work Workshop
© Solution Tree 2014 « solution-tree.com « Reproducible.

110



REPRODUCIBLE

onel g|lews .

uonelnp Jebuoy .
juanbayj alopN .

3d pouad olaz

ainvy

|]auuosiad pauiesy Alybiy ailopy .
pojobie) alopy .
19AISUSJUI SI0W SUOIJUBAIBIUI d)ew 0) SAem aAl4

yoddns Ayjigisuodsal aaisuaju|

SSe|0 9109 013 Jowoomau :g13

/ (ylew |euoniepunoy) Joddns yjew aAisusiu| Y
(sI1s Joud ajeipawwi) ssejo yyew pouad-om) yie|y

poddns 8100 sAISUBIUI :y/T3—BULAA

uased

Bunssw yuswaoe|d is)sawas
W0} |ellayal Jayoes) ajelpawiul]

‘Bun@sw uonuaAIBUl JB
Ajoem ool SI0)euIPI00D UOUBAIBIU|

Bunesw wea) uouaAIBIUl APEapA

wea| uonuaAIaiu| Aq pe
€ J91] 0} Z 491] :SS999Y UIeld)

0} pajiew si Jodal ssaibold (dwoo Jo apooap) ssefo uononsisul Buipesas aaisuajul :Buipesy

*J0}eUIPI00D Hoddng aAisuaju :g JalL

ssa00.d Juswijoius Buunp
sjuswissasse Bulusaios

uonuBAIBIUI [9A8|-apeId

[esIaAIUN :(}oL3SIP

UM play si Bunesw [enpiAipy| \ $S92JY Ulena) ¢ Jal]

JO INO) sjuapnis maN

"SUOIJUBAIB)UI JO} SJUBPN]S
slajal Ajjeoluolose Joyeonpa
K1ans ‘syoam aaly) Aleng

wea] diysiepea Aq pa

SJOBJIUOD JOINBYDG—3OUBPUSJY o \

308D AJYjuow pue isi| Yo}em aouepusyy e
JO}USW BUO-UO-3UQ

uoNN|osal JO1JU0D TVd

$90UBJ9ju09 jualed Buuds—|e4

uolepuawwosal
Jayoea} |ooyos-1aposy)
:(301s1p un) syuapnys maN

i S8SSE|0 PoJeIs|900. PUB SIOUOH e yoday ssaiboid pue Joejuod juaied © ssao0.4d uonesysibas ybnouyy
4911 0} | J8l1 :$S930V UlEMS] aBueyo Joyoea) djoy }iomaWoy pue [eHoin} PsHooST UOIEPUBWIIODB] JLOES)
SUO[)EPOWIWODE BI0)) © (I1m) djay yiomawoy Aloyepuely e :sjuspnys Buiuinyay

(IIts) reuoyny Asojepueyy o (Inm) [euioiny Aioyepuely o

Joddng |eyuswajddng :g Ja1)

wea] diysiepea] Aq pa
Bujuaalog [esiaAlun

$S990Y Ulela) g Jall

suoIssas [elojn} uadQ e weiboud uopuboos BPIMIOOYDS ©  Appnq Juspnis moN e t
sdnoub Buipeal pajabie} apelb-yxiS e sajiunpoddo uopelodx3 e ssaooe apelb suUQ e

$8SIN0J Yyjew pajenualsylq e SUOIJUBAJBIUI PUB 8102 O} SS800. [EBSIBAIUN e sse s||iys Apnig ©

pJepuejs ayj Aq Joddns juswsa|ddns 4oy payiuapl sjuspnls e SOAI}09|9 0} SSJJE [eSIOAIUN o siojusw apelb-yxig o

plepuejs [ejuassa AIOAS J0) USAIG SJUSWISSOSSE UOWWOD o S|elUasse |aAs] opelb 0} sse00E |eleAlun o Bumes [eob Aueuenp o
Juapn}s Yyoes 1o} speyd Bupioel) JUSPN)S SPJepUE)S [eljuassT o awil} uoneIoge|0d APesp) o djay yJomawoH e
9sIn09 AIBAS IO} SPIEPUE)S [EIJUSSSD Paljuap| e suonejoadxe Jeoplip TyIy © s[euon} uadQ e
SPJEPUE)S [9AS]-9pelB Pa2Xa JO }99W 0} SOSSED 809 ||y © $84NjJoN1)G |[00Y2S sjuapnig ||V 104 spoddng

uoldnJisu| alod
spoddng pea wea] Jayoea] S$S9J2Y 9ABH sjuapnig ||V -} 4911 spoddng apimjooyog

sjusWIssassy dljsoubelq pue Buluaalog |esiaAlun

SUOIJUAIB)U| JO plwelAd S,|00YDS 3|PPIN J@3uoid

111

RTI at Work Workshop
© Solution Tree 2014 « solution-tree.com « Reproducible.



REPRODUCIBLE

onel.ojews o

uoneunp Jobuo] o

jusnbay alojp o

|ouuosiad paulen Aly6iy aio)\l o

polebier alolpl o

:9AISUS}UI 20 SUORUDAIDIUI Mjew 03 sAem oAl

w04 e1e Pajlew sjuaied

SLIED e
Buidor) uebuy e
“ur spoddns [enpiaipul
pue dnoub-|jews wioju!
sonsouSelp sjdwis oneyeg
YIRIN 300y IX| e

‘siseq Bunejos Uo 8oUsIS O ‘salpnis
|enos ‘sjeads jo aoe|d ul swa|qoid piom
Jo/pue ‘(Buiuoseas |puoiodoid) sssualeme
Jeuonoey; ‘s1oey Lpew Aoelewinu Apes uipoddng e

SUOIAULOYD)
Bl 'SAUVMTY 19 PeaY PIOMIOS 1584 ‘4T o
siseq BuUnEI0) U0 80USIDS JO ‘SSipM)s [e00s ‘sjeiads jo soejd ul
uoisusyaidwod Jo/pue Aoueny ‘soiuoyd ‘g uruoddns peietie] Buipesy
Moddng aAisuaiuj € Jo1]

wies] UoIUSAISIU| YHM
Bul,|1 ¥ 194 10U a1e OyMm syuspNIs Jo} ‘suoddns
Buiguosaid pue spasu Juspnis Buisoubelp
,'sonjos wie|qoid,, Bunesw Ajyruow ao1m|

Kpjoam ysu-1e

Wwiio4 eye pajlew syuaied SIUSPNIS MBIASI SI01RUIPIOOD UOIIUSAISIU|

Apjeam
S810U M3IA81 SI01eUIPIOOD SUOIIUBAILIU|

wes] uonuanialu| Aq pa
€ 191] 0} g J31] iSSaIDY ulepad)

(s1sodayiA)
weiBoid Bupjoei) 21U0ID8|S 01Ul 3SU
-1€ SJUBPNIS UO SBI0U ISYUS SIBYdes|

wes| diysiepesT Aq paT
Z 4911 0} | J3l] :SS9DY ulepd)

A € J491]—SSeddy ulepss) uonensiba1 Buunp (z-)
S139Ia pPue (8-3)
suoIsIap
sopinG e1ep y4d—siuspms 6 sewl} 8aly) SIaUsaIDS Joineyag
aleys siayoes) [aAs|-apeID) e (spayoes) 01 mco_pm_ocwEEome 21045 e puE ‘(z-) S oW §138Id “6-3)
splepueis Juspnis 1oj Buiyoealsy e VIMN :s3uapms Buiuimay
|enussse Buueisew o3 seyoeoidde (ODID) INO-¥P8YD/uPRRYD
paieiuaIsyIp Uo pasnooy poddng e YHm 10BIIUOD) Joineyag parebie] e wes| diysiepee Aq pe
pouad x|} @3nuIW-Og epImjooyds Bulinp ueap pue 1siBojoyohsd Usxiom Bujusaudg esianun
papiroid 1oddns yiew Jo/pue Buipesy e |e100s Aq pa1s|dwod g4 paiyljdwis e
oddng jejuswsa|ddng z Ja1] 4
\\ Z 1911 —SSsady ulenad)
weiboly
"sasse|d 2102 0} ul-ysnd (g3dS pue 73) sisienads e uoIUBOd8Y BPIM|OOLPS e
piepueis saiiunpoddo uoneio|dxy e

SuonUBAIBIUI
ANY 2102 0] 559008 [eSIaAIUN e
s|enuasse S19301 ] JobB1| SpIM[OOYDS e

ay1 Agq Loddns |eruswie|ddns Joj painuspl suspms
plepuess |enuasse Alene Jo Aleisew ssasse 01 UaAIb sy4D
2sIn0d Alane 1o} sdew §SDD) 8|qixal} ‘paleald-iayoes|

951n02 AIaA® 10} §SDD) [BIIUSSSS pPaljiuspu| |ene|-epelf 01 SS8008 [BSIBAIUM e  UOIDNJISUl SPIM[OOYDS Sidd e
SpiepuelS [9A8|-apeID PasdXa/199W S9SSe|D 810D ||y aWIi} Uoneloge||od APesp) e S1UN0Y) Js1oRIRYD)
uoponAsuy| 810D saJnnu3g [ooyds syuapms | 4o} spoddng

suoddng pes wes) Jaydes) syuoddng spimjooyds

SS320Y AABH SUAPNIS |V L 4911
1 L

SjuUsWISSassy dlisoulelq pue Buiusaids |esiaAlun

suoIljuaAialu] Jo piwelhd s,|Jooyss (g—)) Atejuawajg uap|ag ISOM

RTT at Work Coaching Academy
© Solution Tree 2014 « Do not duplicate.

112



References

Black, P. J., & Wiliam, D. (1998). Inside the black box: Raising standards through
classroom assessment. Phi Delta Kappan, 80(2), 139-148.

Buffum, A., Mattos, M., & Weber, C. (2012). Simplifying response to intervention:
Four essential guiding principles. Bloomington, IN: Solution Tree Press.

Cooper, C., & Boyd, J. (1996). Mindful learning. Launceston, Tasmania, Australia:
Global Learning Communities.

DuFour, R., & Marzano, R. J. (2011). Leaders of learning: How district, school, and
classroom leaders improve student achievement. Bloomington, IN: Solution
Tree Press.

Hierck, T., Coleman, C., & Weber, C. (2011). Pyramid of behavior interventions: Seven
keys to a positive learning environment. Bloomington, IN: Solution Tree Press.

Jerald, C. D. (2009, July). Defining a 21st century education. Alexandria, VA: Center for
Public Education. Available at www.cfsd16.org/public/_century/pdf/Defininga21st
CenturyEducation_Jerald_2009.pdf as of January 29, 2014.

Kotter, J. P. (2010). The 8-step process for leading change.
Available at www.kotterinternational.com/our-principles/changesteps
as of January 29, 2014.

Maddux, R. B., & Wingfield, B. (2003). Team building: An exercise in leadership
(4th ed.). Menlo Park, CA: Crisp.

Marzano, R. J. (2003). What works in schools: Translating research into action.
Alexandria, VA: Association for Supervision and Curriculum Development.

Muhammad, A. (2009). Transforming school culture: How to overcome staff division.
Bloomington, IN: Solution Tree Press.

National Governors Association Center for Best Practices; Council of Chief State School
Officers. (2010). Common Core State Standards for English language arts &
literacyin history/social studies, science, and technical subjects. Available at
www.corestandards.org/the-standards/english-language-arts-standards as of
January 29, 2014.

Reeves, D. B. (2002). The leader’s guide to standards: A blueprint for educational

equity and excellence. San Francisco, CA: Jossey-Bass.

RTI at Work Workshop
© Solution Tree 2014 « solution-tree.com « Reproducible. 113



114

Sergiovanni, T. J. (1996). Leadership for the schoolhouse: How is it different? Why is it
important? San Francisco, CA: Jossey-Bass.

Scherer, M. (2001, September). How and why standards can improve student
achievement: A conversation with Robert J. Marzano. Educational Leadership,
59(1), 14—18. Available at www.ascd.org/publications/educational-
leadership/sept01/vol59/num01/How-and-Why-Standards-Can-Improve-Student-
Achievement@-A-Conversation-with-Robert-J.-Marzano.aspx as of January 29,
2014.

Stiggins, R. J., Arter, J. A., Chappuis, J., & Chappuis, S. (2004). Classroom assessment
for student learning: Doing it right—using it well. Portland, OR: ETS Assessment
Training Institute.

Talbert, J. E. (2010). Professional learning communities at the crossroads: How
systems hinder or engender change. In M. Fullan, A. Hargreaves, & A.
Lieberman (Eds.), Second international book of educational change. Dordrecht,
The Netherlands: Springer Press.

Tuckman, B. W. (1965). Development sequence in small groups. Psychological Bulletin,
63, 384—-399.

U.S. Department of Labor. (2008, February). Occupational projections and training data:
2008-9 edition. Washington, DC: Author.

Wiggins, G., & McTighe, J. (1998). Understanding by design. Alexandria, VA:
Association for Supervision and Curriculum Development.

RTI at Work Workshop
© Solution Tree 2014 « solution-tree.com « Reproducible.



Notes

H

115



Notes

116



Notes

H

117



Notes

118





