es by DR. JOHN J. N
elopmental molecular biolog

of studies show that the brain is inc
ultitasking when it comes to paying

ntion.” -From Rule #4

ill discover the need to “intently
0 participate in activities that requi

onal communication techni

s of Collaborative
Garmston and Wellman

Attention to Self and Others
g Positive Intentions

e will work togethe
o ol

e intently atter
your colleagues

Objectives

understanding of the structura
ents of RTI

firm understanding of the instructional

ents of RTI

o identify areas of your RTI syste
fined based on information le

1/23/2015



cussion — Rou

do you think about when you

erm “RTI”?

Defining RTI

1, schools identify students at risk for pc
ing outcomes, monitor student progress, p
nce-based interventions and adjust the int

ture of those interventions based on a s

(National Center on

* Instructional
— Explicit
— Systematic
Mathematics — High Engagement
— Sequenced with pri
— Gradual Release of
Responsibility

— Immediate Correc
ctional materials Feedback

iversal screener
ogress monitoring
ered instruction

aboration meetings

— High-Level Que

ulti-tier model of service delivery

problem-solving method to make decisiol
n a multi-tier model

esearch-based core materials and, scientific

ated interventions/instruction to the extent
able

or student progress to inform instruction
a to make decisions

ssment for 3 different purposes
ing, diagnostic, progress monitoring

onitoring

ide, Multi-Level Prevention System

ating effectiveness
nent within the multi-level system

identification (in accordance with sta
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Outcome Assessments
State Summative Assessments
SBA -> Alaska Measures of Progress (AMP)

Formative Assessments

Standards-based Formative & Interim
Assessments, Program Assessments

Screening

AME: administered more than one time

vinter, spring )

plementary data to
d valid indicator of student achievement am-based RTI

efficient, and of short duration to facilitate onal decisions.

s RTI by providing

stration by teachers
v e sources of data.

assessment information that helps teachers pla users to drill deeper into
egory for additional

0 the improvement of students’ achieve des attendance,

demic assessments,
it data.

udents at risk for poor learning outco

ity students who need additional assessment (

ess monitoring) and instruction (i.e., Tier 2/Tie

10 (52.5%)) 12 (63.1%))

data on the effectiveness of the core ins

6 (31.5%) 3 (15.7%) 0(0%)




Fall A Winter
student W
corrects | Enrors | Aceuracy | service Gode M | Corrects | Errors [ Accuracy | sevice code
Targets| 77| 105|

1 33| 5| esew G 51 1| seaw| G
S 52 5| st2w B 75| 2| s7aw]| G
3 56] 4| s3.3% G 75| 0| 1000%| G
4 o 10| 47.4%) G 14| 6| 700% G
5 8| 10| a4.4% G 16| 5| 762%| G
6 34| 5| e72%) G 55| 1| se2w| G
7 38] 5| esa%) G 73] 0| 1000%] G
8 5 10| 33.3% G

9 30| 5| 85.7%) G
10 19} 7] 73.1%] G 57 4] 93.4%) G
1 48| 4| 923% [

12 17| 10| 63.0%) G 48] 5| s06% G
1B 12 7| eszx| S 21| _s| 1rew| o
14 17| 8| eso% G 20 7| 7a1%| G
15 E I GE G 4| 8| 400% G
16 9| 8| 52.9% G 24] 4] 85.7% G
17 20| 7| T41% G 32| 7| 82.1% G

is used for designing inte

onal emphasis in core instruction.

onics Screener (QPS)
stic Decoding Survey (DDS)

onics Survey.

oning Inventory - www.mathreasoninginve
h Concepts - www.assessingmathcon

ment Supplement — NC

truggling students

nger assessments (about 10-20 minutes per

1t) that are skill specific, not grade-level sp

dministered when student is identif

] teacher population. Use data to determi
are effective.

or students and use the data to adj
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QUICK PHONICS SCREENER
Student Copy - page 2

lick sling sunk wrap ship whiz moth sigh chin knob

o0 Achieve the B

t and teacher populatlon Use data to determlne
are effective.

dents and use the data from screening assessment to ide
not be reading as well as expected for a given grade level.

The ducks chomp on the knot. What is that on the right?
Wring the wet dish cloth in the sink.

se weaknesses and use diagnostic assessment data to pinpoil
weuknesses of those students identified during screening wh

foam roast * flea creak ¢ mood scoop * steep bleed
dents with similar instructional needs based on the screei
raise waist ¢ fold scold * spray gray * shout mount

on based on the data acquired during screening a

small, flexible groups. Use progress monito P .
spoil join ¢ joy royal * haul fault * brawl straw

discount dismiss  nonsense nonstop + index intent « return regard
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Grade Level Action Plan

School: Grade: Second Grade Date: October 2009 - January 2010

Area of Focus Instructional Plan Who Delivers? | eoopese [ Messure of

VC&CYC | Reading Mastery Teacher vy Tessontests

Tammy (90 minute replacement core) materials

Joseph Progress.

Tia Monitoring

oNCC & Reading Mastery Teacher B Lessontests
(90 minute replacement core) ] ‘aterials

Tammy i Progiess

Toseph Monitoring

Tia |

YCe Quick Erarz [ T | Teacher WordTist | Progress

Tamie Odd Man G Parapros Monitoring

Matt Skill Builde-s, Rar «d .7aming Skill Sheets Skill (RCEM, endof
Dictation builders | ftEade

passages)

Chalkboardintervention activities
» 10 minutes per day

Vowel=r Quick Erase Teacher Wordist | Progress
Claire 0dd Man Out Parapros Monitoring
Jose Find the Pair Skill (RCBM.endof
Tamie Skill Builders, Rapid Naming Skill Sheets builders | fsterade
Matt Dictation passages)
» 10 minutes per day
Cons. Digraph | SKill Builders, Rapid Naming SKill Sheets | Teacher Skill Progess
Jose Dictation Parapros Builders | Monitoring
Mary Matching Picture/ Digraph cards BEBM. endof
« 10 minutes per day Cards m‘“;"e:

’rogress Monitoring

Is the core
instruction a
intervention
having a positi
impact?

For strugglin
students

ent Progress Mo ogress Monitori

: monitor students’ response to Tier 2 and Ti

S: students identified through screening as at risk for

ing outcomes

LS: brief assessments that are valid, reliable, and evide

AME: students are assessed at regular intervals (

eekly, or monthly)
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ement increases

are frequently collected rules for PM graphs

3 are graphically displayed and reviewed i
sed on four most recent consecutive scores

rules—to continue or modify instruction—are

. . ] d on student’s trend line
collection and decision rules are implementec

exists for instructional modificati

ogress Monito

ake an instructional
ge your instructional add a vertical line to the
E[am- owing when you made

ge.

rend line is less steep

ntinue collecting data to

etermine whether the

AIMSwebd® National Norms Table b rresitradnded Vot ey Disaggregated
the  Performance
- Ba Slope®  Level Score

Rotiability and
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Assessment Data:
Universal Screening

Progress Monitoring

Intensity

ION: Instructional materials and instru

es that are research based; aligned with st

rds; and instruction is high quality and

orates differentiation
Regular education classroom

S: Screening, formative and s
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eased emphasis through the gra
Analysis of literary and informational tex
Argument and evidence
— Informative/explanatory writing
— Frequent short, focused research projects
— Comparison and synthesis of multiple sourc:

acreasing emphasis through the gra
rative, especially personal narrative
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eading, writing, and speaking grounded in
idence from text, both literary and informatio

udent writing pz

gument M Inform/Explain ® Na
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hese standards as an invitation t

ore, invent and pilot some new ideas.

an for rigorous conversations between studen
her is the facilitator, not the leader

e students in the SL standards all day

tional U.S. Approa

in major topics, pursue with equal intensity
onceptual understanding,
ocedural skill and fluency, and
ications

ng Attention W Mathematica
Number and Operation

- 2. Roavon abutractly and
and quantitatively Auantitatively.
arguments and critique the reasoning of others Comatruct viable arguments

- b
Expressions and i eeitigue the reasoniig of
others

Operations and Algebraic Thinki
perations ant igebraic Inking > Equations

fate tools strategically

Number and Operations—Base Ten > "
e and Generalizing

The Number > make use of structure
S d express regularity in repeated reasoning
ystem
S ’ .
problems and persevere in solving them

Rewsantig and explaining
Modeling and using tools
Seotng structure and generalizing

Overarching habits of mind of a productive
mathematical thinker.
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New to You

is first full year of Alaska ELA and Mat
andards implementation, how well is core
truction addressing the rigorous

tations in at your site?

The goal of interventions s

always be to accelerate le
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ntervention Syste

Tier 2

: Students identified through screening as
poor learning outcomes

ISTRUCTION: Targeted, supplemental instruction
livered to small groups; Instruction is delivered wit|
elity (i.e., consistent with the way it was designed)
ING: General education classroom or other ge

ion location within the school

TS: Progress monitoring, diagn

Tier 2 Instruction

ns with and supports core instruction
plementation fidelity based on developer guideline:
livered by well-trained staff in optimal group sizes

isions are based on valid and reliable data and cri

plemented accurately

ents core instruction

11



dary intervention program (if available) t
opriate for his or her needs?

the program been implemented with fideli

program been implemented for a
time to determine response?

tasks into smaller steps, compared to less
sive levels of instruction or intervention.

e concrete learning opportunities (includ
i use of manipulatives).
it instruction and modeling with r
pt or demonstrate steps in

p size: six students

on length: 20-40 minutes per session
ency: three to four sessions per week
am duration: seven weeks

tional content and delivery: explicit ins'
g all components laid out in the instri

NATIONMAL CENTER ON
TESVE STERVERTON

alidated program
d phonological
d study, and

valid tool: Kelsey’s teacher impleme
onitoring using R-CBM assessments tha
or her reading skills.
mprovement: This progress monitoring tool is
iate to her skill level, allowing her teacher to d
in Kelsey’s reading.
ogress: Based on Kelsey’s progress monit

as not progressing at the rate need

1/23/2015
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Kelsey’s Reading

GoalLine

ng working memory or attention problei
el of interventionist

s teacher intensified her instructic

g an additional 15 minutes of instru

ession. Despite this change in intervi

Kelsey continued to make insuffi

13
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Diagnostic Asse

ess monitoring assessments help tez
ermine when an instructional change is

ded.

rmal diagnostic assessments allow tea
ata to help determine the nature of

ion change needed.

ention Adaptation

assessment showed that Kelsey had difficulty a

g strategies to vowel teams. Her teacher applied the

g intensive intervention principles to intensify her de

ion:

porated fluency practice of newly taug
with specified mastery criteria
d explicit instruction and error co
hecked for retention with

on of Kelsey’s

eading is improving but not fast eno

ve her goal. Another instructional change

ey’s teacher may collect additional diagnostic

eded to make an informed instructional chang

’s teacher will continue to collect progres:
ing data and meet with the interventi

orogress and modify the pla
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Diagnostic Asse
Kelsey

determine the nature of the instructional che

eded, Kelsey’s teacher conducted an error ana

elsey’s most recent R-CBM data.

Iso administered a phonics survey to det

jecoding strengths and weaknesse

ogress Monitor
Kelsey’s Reading
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udents who have not responded
tion or Tier 2 intervention
RUCTION: Intensive, supplemental instruc
ered to small groups or individually
G: General education classroom or othe

education location within the schoo

S: Progress monitoring, dia

er 3 Instructio

based or based on validated progress monitc
s for individualizing instruction
tense than Tier 2
entation fidelity
ed by well-trained staff in optimal group sizes

s are based on valid and reliable data, and crite

al education curriculum in appropri;

NCII Interventions Tools Chart

nal-intervention-tools

What Works Clearinghouse
http://ies.ed.gov/r

al

Best Evidence Encyclopedia

intensive in

s with disabilities who are not making
s in their current instructional program
nts who present with very low academic
vement and/or high-intensity or high-frequ
ior problems
in a tiered intervention program who

to Tier 2intervention programs d

dent’s Tier 2 instruction is an a
for his or her needs.

e instruction has been delivered for a
icient amount of time to determine res

instruction has been delivered as pl
ample, if the intervention is suppos
e for 30 minutes three times
ctually happen?

consider:

ediation materials that came with your core pi

1/23/2015
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e resources be utilized

- oftendoesas
receive an int

ty of Delivery: How well is the intervention, assessm
ion delivered? Do you use good teaching practic

der, 1998; Gresham et al., 1993; O

AW
About Fic

that instruction has been imple

ended

s us to link student outcomes to

ction

in the determination of interventi

ness and instructional decisi
ni, 2008)

k about this expanded view of fi

dentify one strength and one area to
proved in the delivery of Tier 2 or T

interventions at your site.

1/23/2015
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Division of Teaching & Learning Support

STATE GF ALASKA > £1D. > ALASKA STANGARDS » NATH > BLSOURCES

Alaska Standards Math - Resources

ber Talks by Sherry Parish (K-5)

outines & Mental Math Strate
0 Schools, Secondary)

ematics Vocabu asks (EED Resc

‘Alaska Mathematics Standards
Alaska Mathematics Standards Hath Taks
Vocabulary Word List
Grade 4

Algebraic Thinking
To two or more INBT.2. s state
combine; pi together quanties. s 50 100, e racio s o, v of | 4038 w4 bt e drom s g i, umter s,

Any rumber being added. T i 5. Use appropriata tooks strategically.
& Attend to peecsion.

rearet 1001 100,

P
represant benchmarks (5, 10) of counting.
= - . Lok for and express regularty in repestad reasonie.

A model of

‘umbers that are easy to compute

To put together smaller numbers to make larger numbers.

objects. indwde0. (9, 1,2,3,4.)
To separate 3 number into 2 or more parts.

G IN READING AND M
A Practice Guide

-based guidance that
"best practices" for
ing instruction in
g and mathematics for
with significant learning

K-12, including
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orting cognitive processes of stud
nsifying instructional delivery
asing learning time

instructional group size.

processing d
ademic success?

dents who struggle academically also
or memory.

erm memory

ocessing: Resea

tions should combine practi
2duce the impact of processing

ts with academic

t, not treat them

of these groups, some students dem

1 cognitive processing that neg

elf-regulation strategies

e thinking visible

students to be metacognitive

emory-enhancement techniques

Intervention

Is explicit

1/23/2015
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hat is the most effective type of
feedback?

* Clear and precise

.

* Immediate

ange Dosage or Ti

Minutes per day

= Minutes per session

ARRY PP
s
,I

7

.~ = Sessions per week
7 st
= Total number of sessio

—
National Center on Intensive Intel

intensive inte

dent on many factors
Student related
* School related

esearch suggests that students in K-2 can achieve
ositive outcomes when participating in interventio
to 20 weeks long. However, some students,

icularly students in the upper grades who are

grades behind, may require much long
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Yes, but ...

How shoul
you use the
additional time

in intervention?

s the ideal group si
providing intervention?

Il groups, up to four students, may provide th
st intensive intervention at the elementary leve!

search has not identified one ideal intervention
up size that increases outcomes for all or most

nts, particularly in older students in Grades

National Center on Intensiv

19
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you approach building capa
ol to address this conside

s that are built to
se of the student’s poor
emic performance have been fo

oduce stronger effects.

Hamler, Dool & Eckert, 1999; Graham, Harris, & N

en those making intervent

ons do not have adequate data o

g and capability.

nterventions are readily available to the tea
nterventions are familiar.
erventions require the least amount o
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Resources for Sele
Interven

with strong effects consiste

ectly target the student’s deficit
ide explicit instruction in the skill
ide an appropriate level of challenge

for sufficient repetition for the skill to be

ediate corrective feedback

http://www.rtidsuccess.org,
OO

O8N RESPONSE TO INTERVENTION

WHATISRT?  IMPLEMENTINGRTI  RESOURCES ~ COMMUNICATION  STATEASSSTANCE  ABOUTUS

Home.

Instructional Intervention Tools Chart

Subject: [Seed SR ] Grade: [Seemimie  [w] Fiter  Resst
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Academic Interventions Tools Chart

http://www.intensiveintervention.org/chart/instructional-intervention-tools

National Center on o e s
INTENSIVE INTERVENTION

nemsietter and updates.

Academic Intervention

Grade Level Subjact

ee0
q
C

Designing and Delivering

Intensive Interventions:
A Teacher’s Toolkit

This toolkit provides activities and resources to assist
practitioners in designing and delivering intensive interventions
in reading and mathematics for K-12

students with significant learning difficulties and disabilities.

The tools provide both important information (summarized from
Intensive Interventions for Students Struggling in Reading and
Mathematics) and broad guidance to help practitioners learn
about, plan for, implement, reflect on, and refine their delivery of
intensive interventions.

Structured Dialogue-Sort and
Elaborate Directions

Individuals
1. Using the 3-5 post-it ideas you created.

_—

Table Groups
2. When all are ready, one person places a note in the

center of the table saying, “Tfme/s_ens.&to me
because...”
3. Another person places a note connecting to the first

saying, “This makes sense to me because...and it
relates to the first one in these ways...”

4. Repeat the pattern, or start a new pattern when you
need_,a_u.sw't'h‘rﬁ‘(—)% thinking

Evidence Based Intervention Network

Evidence Based
Intervention Network

Welcome to the EBI Network!

The EBI Network has been developed toprovide guidance in the selection and
Implementation of evidence-based interventions in the ciassroom secting. To this end, four
general sections have been developed for your use.

Evidence Based Intervention Section

n (scademic and behavioral) have
x the

of base.
ing this section plasse go ta the "How

books provide 3 though overview of EBi selection at

Structured Dialogue

What specific action(s)
might we take that will
help us become more
strategic and
intentional with our RTI

system?

In Closing...

Teaching all students requires a school level
system for early identification of at-risk students
and a school level system for providing those

students with the most effective interventions.
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