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RTI	
  Conference	
  
Smalls	
  School	
  Design	
  

January	
  23,	
  2015	
  

Welcome	
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Group	
  Norms	
  

Listening:	
  SLANT	
  
Cell	
  phone	
  reminder	
  

Conversations	
  
Breaks	
  

	
  
	
  

How	
  will	
  we	
  spend	
  our	
  day?	
  

•  Morning	
  
– Foundational	
  Understandings	
  of	
  RTI	
  
– Standard	
  Protocol	
  vs	
  Problem	
  Solving	
  
– Comprehensive	
  Assessment	
  System	
  

•  Afternoon	
  
– Strong	
  Core	
  Instruction	
  in	
  Literacy	
  and	
  Math	
  
– Designing	
  Effective	
  Intervention	
  
– Collaboration	
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Chalk	
  Talk	
  Protocol	
  

	
  Record	
  everything	
  you	
  know	
  about	
  RTI	
  

Where	
  do	
  these	
  ideas	
  come	
  from?	
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Where	
  do	
  these	
  ideas	
  come	
  from?	
  

Academic Systems Behavioral Systems 

1-5% 1-5% 

5-10% 5-10% 

80-90% 80-90% 

Intensive, Individual Interventions 
Intensive, Individual Interventions 
• Individual Students 
• Assessment-based 
• Intense, durable procedures 

Targeted Group Interventions 
 

Targeted Group Interventions 
• Some students (at-risk) 
• High efficiency 
• Rapid Response 
 

Universal Interventions 

 

Universal Interventions 
• All settings, all students 
• Preventive,  proactive 

Designing	
  School-­‐Wide	
  MTSS	
  
A	
  ConCnuum	
  of	
  Support	
  for	
  All	
  

	
  
	
  

Adapted from Sugai (2007) and 
MU Center for School-wide PBS (2011) 
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Structural/InstrucConal	
  Examples	
  
•  Structural	
  

–  90	
  minute	
  reading	
  block	
  
–  Universal	
  screener	
  
–  Progress	
  monitoring	
  
–  Tiered	
  instruction	
  
–  Collaboration	
  meetings	
  
–  Core	
  Reading	
  program	
  
–  Core	
  Math	
  program	
  

•  Instructional	
  
–  Explicit	
  
–  Systematic	
  
–  High	
  Engagement	
  
–  Sequenced	
  with	
  prior	
  

skills	
  
–  Gradual	
  Release	
  of	
  

Responsibility	
  
–  Immediate	
  Corrective	
  

feedback	
  

Standard	
  Protocol	
  vs	
  Problem	
  Solving	
  

•  How	
  do	
  you	
  define	
  them?	
  

•  What	
  are	
  the	
  a9ributes	
  of	
  each	
  of	
  them?	
  

•  How	
  do	
  you	
  select	
  which	
  one	
  to	
  use?	
  

•  How	
  do	
  you	
  implement	
  them	
  effecBvely?	
  
Jigsaw	
  
HO	
  #2	
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Problem	
  Solving	
  	
  

Problem	
  
IdenCficaCon	
  

Problem	
  
Analysis	
  

Planning	
  
SoluCons	
  

ImplementaCon	
  &	
  
Monitoring	
  

Review	
  
Outcomes	
  

Standard	
  Protocol	
  

HO	
  #3	
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Hybrid	
  Approach	
  

Example	
  of	
  Hybrid	
  Approach	
  

•  May,	
  Aug.,	
  Jan.:	
  	
  	
  
– Use	
  of	
  Standard	
  Protocol	
  for	
  placement	
  and	
  
intervention	
  decisions	
  

	
  

•  Oct.,	
  Nov.,	
  Dec.,	
  Feb:	
  	
  	
  
– Use	
  of	
  Problem	
  Solving	
  to	
  determine	
  if	
  the	
  
intervention	
  is	
  working	
  and	
  what	
  potential	
  
adjustments	
  might	
  need	
  to	
  be	
  made	
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ReflecCon	
  on	
  learning	
  so	
  far…	
  

Establishing	
  Non-­‐negoCables	
  



1/18/15	
  

9	
  

Establishing	
  Non-­‐negoCables	
  

•  What	
  are	
  the	
  important	
  Non-­‐negoBables	
  for	
  
academic?	
  
– Universal	
  Screening	
  for	
  all	
  students	
  
–  Instructional	
  time	
  allocation	
  
–  Instructional	
  materials	
  to	
  be	
  used	
  (ex.	
  core	
  reading	
  
program)	
  

– Agreed	
  upon	
  instructional	
  approaches	
  (use	
  of	
  
learning	
  configurations)	
  

– Agreed	
  upon	
  Scope	
  and	
  Sequence	
  of	
  Instruction	
  
– Whole	
  and	
  Small	
  group	
  instruction	
  
–  Intervention	
  for	
  struggling	
  students	
  

	
  

Establishing	
  Non-­‐negoCables	
  

•  What	
  are	
  the	
  important	
  Non-­‐negoBables	
  for	
  
behavior?	
  
– Universal	
  Screening	
  for	
  all	
  students	
  
– Accurate	
  attendance	
  data	
  recorded	
  

•  Tardy	
  
•  Excused	
  vs.	
  Unexcused	
  absences	
  

– Tier	
  1	
  Behavioral	
  Plan	
  in	
  place	
  for	
  all	
  students	
  
•  Office	
  Referral	
  System	
  in	
  Place	
  
•  Accurate	
  discipline	
  data	
  recorded	
  

–  Intervention	
  for	
  struggling	
  students	
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ReflecCon	
  on	
  learning	
  so	
  far…	
  

Chalk	
  Talk	
  Protocol	
  
•  Add	
  to	
  your	
  chalk	
  talk	
  protocol	
  on	
  the	
  outside	
  
of	
  you	
  circle.	
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Break	
  

22 

	
  	
  	
  	
  

22	
  

Assessment	
  
System	
  

Outcome	
  

Screening	
  
DiagnosCc	
  

Progress	
  Monitoring	
  
Content	
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Why	
  is	
  this	
  such	
  a	
  criCcal	
  piece?	
  

24	
  

	
  	
  Universal	
  Screening	
  

All	
  students	
  

Usually	
  3	
  Cmes	
  a	
  year	
  

Measure	
  performance	
  compared	
  to	
  
students	
  of	
  their	
  own	
  age	
  

-­‐Reliable	
  and	
  valid	
  
-­‐Brief	
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Assessment	
  System	
  
Outcome	
  Assessments	
  
State	
  SummaBve	
  Assessments	
  

FormaBve	
  Assessments	
  
Standards-­‐based	
  FormaBve	
  &	
  Interim	
  
Assessments,	
  Program	
  Assessments	
  

Screening	
  	
  

DiagnosBc	
  

Progress	
  
Monitoring	
  

All	
  Students	
  
Core/Tier	
  I	
  

Measure	
  
against	
  
standards.	
  

Is	
  the	
  student	
  learning	
  
the	
  taught	
  curriculum/	
  
state	
  standards?	
  

Examines	
  who	
  is	
  at	
  risk,	
  
compared	
  to	
  peers	
  of	
  
same	
  age.	
  

Answers	
  “why	
  is	
  this	
  
student	
  struggling?”	
  

Is	
  this	
  intervenBon	
  
working?	
  	
  Is	
  the	
  student	
  
showing	
  growth?	
  

IdenBfied	
  Students	
  
Tier	
  II/Tier	
  III	
  IntervenBon	
  

Diagnosing-­‐(looking	
  for	
  vulnerabiliCes)	
  

Formal or Informal Diagnosis
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DiagnosCc	
  Tools	
  
•  Not	
  grade	
  level	
  specific	
  
•  Skill	
  specific	
  
•  Should	
  be	
  used	
  with	
  struggling	
  students	
  
•  Usually	
  takes	
  about	
  20	
  minutes	
  per	
  child	
  
•  Information	
  used	
  for	
  designing	
  intervention	
  
or	
  instructional	
  emphasis	
  in	
  core	
  instruction	
  

MathemaCcs	
  

Counting	
  
Basic	
  Facts	
  

Place	
  Value	
  Concepts	
  
Whole	
  Number	
  Computation	
  

Fractions	
  as	
  Numbers	
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1/18/15	
  

16	
  

Schools	
  OXen	
  Use	
  Only	
  Six	
  Steps	
  
1.  Establish	
  an	
  evidence-­‐based	
  core	
  reading	
  or	
  language	
  arts	
  program	
  

appropriate	
  to	
  student	
  and	
  teacher	
  population.	
  Use	
  DATA	
  to	
  determine	
  if	
  
the	
  core	
  programs	
  are	
  effective.	
  

2.  Screen	
  students	
  and	
  use	
  DATA	
  from	
  screening	
  assessment	
  to	
  identify	
  
those	
  who	
  may	
  not	
  be	
  reading	
  as	
  well	
  as	
  expected	
  for	
  a	
  grade	
  level.	
  

3.  Group	
  students	
  with	
  similar	
  instructional	
  needs	
  based	
  on	
  the	
  screening	
  
DATA.	
  

4.  Plan	
  instruction	
  based	
  on	
  DATA	
  acquired	
  during	
  screening.	
  
5.  Teach	
  students	
  in	
  small,	
  homogenous	
  groups.	
  	
  Use	
  progress	
  monitoring	
  

DATA	
  to	
  adjust	
  instruction.	
  
6.  Progress	
  monitor	
  students	
  and	
  use	
  DATA	
  to	
  adjust	
  instruction	
  

accordingly.	
  

Seven	
  Steps	
  to	
  Achieve	
  the	
  Best	
  Results	
  
1.  Establish	
  an	
  evidence-­‐based	
  core	
  reading	
  or	
  language	
  arts	
  program	
  appropriate	
  to	
  

student	
  and	
  teacher	
  population.	
  Use	
  DATA	
  to	
  determine	
  if	
  the	
  core	
  programs	
  are	
  
effective.	
  

2.  Screen	
  students	
  and	
  use	
  DATA	
  from	
  screening	
  assessment	
  to	
  identify	
  those	
  who	
  may	
  not	
  
be	
  reading	
  as	
  well	
  as	
  expected	
  for	
  a	
  grade	
  level.	
  

3. Diagnose	
  weaknesses	
  and	
  use	
  diagnostic	
  assessment	
  DATA	
  to	
  
pinpoint	
  the	
  specific	
  weaknesses	
  of	
  students	
  identified	
  during	
  
screening	
  who	
  are	
  not	
  performing	
  as	
  expected.	
  

4.  Group	
  students	
  with	
  similar	
  instructional	
  needs	
  based	
  on	
  the	
  screening	
  and	
  diagnostic	
  
DATA.	
  

5.  Plan	
  instruction	
  based	
  on	
  DATA	
  acquired	
  during	
  screening	
  and	
  diagnosis.	
  

6.  Teach	
  students	
  in	
  small,	
  homogenous	
  groups.	
  	
  Use	
  progress	
  monitoring	
  DATA	
  to	
  adjust	
  
instruction.	
  

7.  Progress	
  monitor	
  students	
  and	
  use	
  DATA	
  to	
  adjust	
  instruction	
  accordingly.	
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Decision	
  Making	
  Flowchart	
  for	
  reading	
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Progress	
  monitoring	
  

	
  

•  Is	
  the	
  intervenBon	
  
having	
  a	
  posiBve	
  
impact?	
  

•  For	
  struggling	
  
students	
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Cycle  of  work  at  a  Glance


D	
  

D	
  

U	
  

U	
  

U	
  

Assessment	
  Data:	
  
Universal	
  Screening	
  
	
  
Progress	
  Monitoring	
  
	
  
DiagnosBc	
  
	
  
Work	
  (classroom,	
  
principal)	
  

D	
  

D	
  

D	
  

D	
  

U	
  

D School	
  Over	
  

School	
  begins	
  

Chalk	
  Talk	
  Protocol	
  
•  Add	
  to	
  your	
  chalk	
  talk	
  protocol	
  on	
  the	
  outside	
  
of	
  your	
  circle.	
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Lunch	
  

EffecCve	
  Core	
  InstrucCon	
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Alaska	
  State	
  Standards	
  

NCRTI	
  Recommends	
  Different	
  Evidence	
  
Standards	
  Across	
  the	
  Tiers	
  

Research-­‐based	
  curricula:	
  

•  Recommended	
  for	
  core	
  
instruction	
  across	
  
subjects.	
  

•  Components	
  have	
  been	
  
researched	
  and	
  found	
  to	
  
be	
  generally	
  effective.	
  

•  Curriculum	
  materials	
  have	
  
not	
  been	
  rigorously	
  
evaluated	
  as	
  a	
  package.	
  

Evidence-­‐based	
  intervention:	
  	
  

•  Recommended	
  for	
  Tier	
  2	
  
and	
  Tier	
  3	
  

•  Materials	
  evaluated	
  using	
  
rigorous	
  research	
  design	
  	
  

•  Evidence	
  of	
  positive	
  effects	
  
for	
  students	
  who	
  received	
  
the	
  intervention	
  

(NCRTI,	
  2010)	
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Why	
  do	
  we	
  need	
  a	
  core?	
  

•  A	
  core	
  reading	
  or	
  core	
  math	
  program	
  provides	
  a	
  
system	
  of	
  instrucBon	
  for	
  students	
  as	
  they	
  move	
  
through	
  grade	
  levels.	
  

Standards	
  of	
  practice	
  must	
  be	
  
clear	
  	
  

because	
  
successful	
  core	
  instruction	
  is	
  
the	
  most	
  important	
  thing	
  you	
  

can	
  do	
  in	
  RTI.	
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Core	
  InstrucCon	
  in	
  Reading	
  

EssenCal	
  Components	
  of	
  Reading	
  

•  Phonological	
  Awareness	
  
•  Phonics	
  
•  Fluency	
  
•  Comprehension	
  
•  Vocabulary	
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Structuring	
  the	
  90	
  minute	
  block	
  

•  What	
  are	
  the	
  important	
  things	
  to	
  think	
  about?	
  
– Essential	
  Components	
  of	
  Reading	
  
– How	
  much	
  time	
  to	
  allocate	
  for	
  each	
  component	
  
– Whole	
  group	
  and	
  Small	
  group	
  instruction	
  
– Scope	
  and	
  Sequence	
  

HO	
  #4	
  &	
  	
  #5	
  

Examples	
  of	
  90	
  minute	
  schedules	
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Managing	
  	
  Small	
  Groups	
  

Skill	
  grouping	
  	
  
•  Flexible	
  based	
  on	
  what	
  

the	
  child	
  has	
  
demonstrated	
  

–  2nd	
  graders	
  are	
  grouped	
  who	
  
didn’t	
  do	
  well	
  on	
  “oi”	
  sound	
  
last	
  week	
  

–  5th	
  grade	
  readers	
  are	
  
grouped	
  who	
  are	
  strong	
  at	
  
“summarizing,”	
  not	
  on	
  
“inference”	
  	
  	
  

Ability	
  grouping	
  
•  Students	
  generally	
  read	
  at	
  

the	
  same	
  level,	
  but	
  it	
  may	
  
be	
  for	
  different	
  reasons	
  

–  A	
  student	
  who	
  struggles	
  due	
  
to	
  decoding	
  vowels	
  is	
  grouped	
  
with	
  a	
  student	
  who	
  struggles	
  
with	
  reading	
  speed.	
  

Small	
  group	
  text	
  is	
  at	
  the	
  students	
  
instruc(onal	
  level	
  

•  Understand	
  why	
  students	
  are	
  in	
  a	
  group	
  
together	
  

•  Use	
  mulBple	
  sources	
  of	
  data	
  to	
  determine	
  the	
  
level	
  
– Screening	
  data	
  
– Unit	
  tests	
  
– Observations	
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Using	
  data	
  to	
  design	
  90	
  minute	
  block	
  

•  How	
  do	
  we	
  use	
  data	
  to	
  decide	
  how	
  to	
  build	
  the	
  
90	
  minute	
  block?	
  

	
  
•  How	
  do	
  I	
  know	
  what	
  needs	
  more	
  or	
  less	
  
emphasis?	
  
– Using	
  Diagnostic	
  data	
  to	
  refine	
  90	
  minute	
  block	
  

Decision	
  Making	
  Flowchart	
  for	
  reading	
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Four	
  Groups	
  Based	
  on	
  ORF	
  Accuracy	
  

Accuracy above 
96% 

WCPM  =  BM + 
ORF 

WCPM Accuracy 
Midora 206 99% 
Justin 204 97% 

Caitlin 172 99% 
Lamar 169 99% 
Nigel 152 99% 

Kammie 146 99% 
Jordan 140 99% 

Accuracy below 
97%   

WCPM below BM 

ORF 
WCPM Accuracy 

Edward 91 94% 
Dejay 91 95% 
Chris 84 92% 
Mark 78 95% 

Shalonda 70 91% 
Zyambra 63 90% 

Junior 57 91% 
Taylor 37 86% 
Archie 34 89% 
Harry 10 53% 

Yellow	
  =	
  Strategic	
  

Red	
  =	
  Intensive	
  

Green	
  =	
  	
  Benchmark	
  

Accuracy below 
97%   

WCPM = BM + 

ORF 
WCPM Accuracy 

Janay 128 93% 
Tyvon 119 95% 

Thomas 106 94% 

Accuracy	
  Below	
  97%	
  Accuracy	
  97%	
  or	
  higher	
  

Accuracy above 
97%   

WCPM below BM 

ORF 
WCPM Accuracy 

Colin 104 99% 
Linsey 96 97% 
Devon 96 99% 

Timothy 92 99% 
Monay 91 99% 

Jasmine 75 99% 
Darius 73 99% 

WCPM	
  above	
  
Benchmark	
  

WCPM	
  Below	
  
Benchmark	
  

1	
  

2	
  

3	
  

4	
  

Strong	
  Rate	
  	
  
&	
  

	
  High	
  Accuracy	
  

Strong	
  Rate	
  	
  
&	
  

	
  Low	
  Accuracy	
  

Low	
  Rate	
  	
  
&	
  

High	
  Accuracy	
  

Low	
  Rate	
  	
  
&	
  

Low	
  Accuracy	
   Check	
  with	
  
Fist	
  to	
  Five	
  

Small	
  Group	
  InstrucCon	
  

Accuracy above 
96% 

WCPM  =  BM + 
ORF 

WCPM Accuracy 
Midora 206 99% 
Justin 204 97% 

Caitlin 172 99% 

Accuracy 
below 97%   

WCPM below 
BM 

ORF 

WCP
M Accuracy 

Edward 91 94% 
Dejay 91 95% 
Chris 84 92% 
Mark 78 95% 

Shalonda 70 91% 

Yellow	
  =	
  Strategic	
  

Red	
  =	
  Intensive	
  

Green	
  =	
  	
  Benchmark	
  

Accuracy below 
97%   

WCPM = BM + 

ORF 

WCPM Accuracy 

Janay 128 93% 

Tyvon 119 95% 

Thomas 106 94% 

Accuracy	
  97%	
  or	
  higher	
  

Accuracy above 
97%   

WCPM below BM 

ORF 

WCPM Accuracy 
Colin 104 99% 

Linsey 96 97% 

Devon 96 99% 

Timothy 92 99% 

Monay 91 99% 

Jasmine 75 99% 

Darius 73 99% 
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ReflecCon	
  on	
  learning	
  so	
  far…	
  

Break	
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Core	
  Math	
  InstrucCon	
  

General	
  ShiXs	
  in	
  MathemaCcs	
  
Focus:	
  focus	
  strongly	
  where	
  the	
  standards	
  focus	
  
	
  
Coherence:	
  think	
  across	
  grades,	
  and	
  link	
  to	
  major	
  topics	
  in	
  

each	
  grade	
  
	
  
Rigor:	
  in	
  major	
  topics,	
  pursue	
  with	
  equal	
  intensity	
  

–  conceptual	
  understanding,	
  	
  
–  procedural	
  skill	
  and	
  fluency,	
  and	
  
–  applicationsHO2	
  

Handout	
  :	
  
Math	
  

Overview	
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K	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  12	
  

Number	
  and	
  
OperaCons	
  

Measurement	
  
and	
  Geometry	
  

Algebra	
  and	
  
FuncCons	
  

StaCsCcs	
  and	
  
Probability	
  

TradiConal	
  U.S.	
  Approach	
  

Focusing	
  AfenCon	
  Within	
  	
  
Number	
  and	
  OperaCons	
  

OperaBons	
  and	
  Algebraic	
  Thinking	
  
Expressions	
  and	
  
EquaBons	
  

Algebra	
  

→	
   →	
  

Number	
  and	
  OperaBons—Base	
  Ten	
   →	
  

The	
  Number	
  
System	
  

→	
  
Number	
  and	
  
OperaBons—
FracBons	
  

→	
  

K	
   1	
   2	
   3	
   4	
   5	
   6	
   7	
   8	
   High	
  School	
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Grouping	
  of	
  MathemaCcal	
  PracCces	
  
Reasoning	
  and	
  Explaining	
  
2.	
  Reason	
  abstractly	
  and	
  quantitatively	
  
3.	
  Construct	
  viable	
  arguments	
  and	
  critique	
  the	
  reasoning	
  of	
  others	
  

Modeling	
  and	
  Using	
  Tools	
  
4.	
  Model	
  with	
  mathematics	
  
5.	
  Use	
  appropriate	
  tools	
  strategically	
  
	
  	
  
Seeing	
  Structure	
  and	
  Generalizing	
  
7.	
  Look	
  for	
  and	
  make	
  use	
  of	
  structure	
  
8.	
  Look	
  for	
  and	
  express	
  regularity	
  in	
  repeated	
  reasoning	
  

Overarching	
  Habits	
  of	
  Mind	
  of	
  a	
  Productive	
  Mathematical	
  Thinker	
  
1.	
  Make	
  sense	
  of	
  problems	
  and	
  persevere	
  in	
  solving	
  them	
  
6.	
  Attend	
  to	
  precision	
  

Adapted	
  from	
  (McCallum,	
  2011)	
  

61	
  

Five	
  Elements	
  of	
  Fidelity	
  for	
  core	
  
instrucCon	
  

62 

(Dane	
  &	
  Schneider,	
  1998;	
  Gresham	
  et	
  al.,	
  1993;	
  O’Donnell,	
  
2008)	
  

Adherence:	
  How	
  well	
  do	
  
we	
  sBck	
  to	
  the	
  plan,	
  
curriculum,	
  or	
  strategies	
  

Exposure/DuraCon:	
  How	
  
onen	
  does	
  a	
  student	
  
receive	
  core	
  instrucBon?	
  
How	
  long	
  does	
  an	
  
instrucBon	
  last?	
  	
  

Quality	
  of	
  Delivery:	
  How	
  well	
  is	
  the	
  instrucBon	
  delivered?	
  Do	
  you	
  
use	
  good	
  teaching	
  pracBces?	
  

Program	
  specificity:	
  How	
  
well	
  is	
  the	
  core	
  instrucBon	
  
defined?	
  

Student	
  Engagement:	
  How	
  
engaged	
  and	
  involved	
  are	
  
the	
  students	
  in	
  the	
  
learning?	
  

NaBonal	
  Center	
  on	
  Intensive	
  IntervenBon	
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Designing	
  an	
  EffecCve	
  IntervenCon	
  
System	
  

	
  	
  	
  	
  	
  	
  ConsideraBons	
  	
  
•  Supporting	
  cognitive	
  processes	
  of	
  students	
  

•  Intensifying	
  instructional	
  delivery	
  	
  

•  Increasing	
  learning	
  time	
  

•  Reducing	
  instructional	
  group	
  size.	
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Intensifying	
  InstrucConal	
  Delivery	
  

IntervenBon	
  

Is	
  direct	
  

Includes	
  strategy	
  
instrucBon	
  

Is	
  explicit	
  

Is	
  systemaBc	
  

Provides	
  for	
  
student	
  
response	
  and	
  
teacher	
  
feedback	
  

Tier	
  2	
  InstrucBon	
  

!  Evidence-­‐based	
  
!  Aligns	
  with	
  and	
  supports	
  core	
  instruction	
  
!  Implementation	
  fidelity	
  based	
  on	
  developer	
  

guidelines	
  
!  Delivered	
  by	
  well-­‐trained	
  staff	
  in	
  optimal	
  group	
  sizes	
  
!  Decisions	
  are	
  based	
  on	
  valid	
  and	
  reliable	
  data	
  and	
  

criteria	
  are	
  implemented	
  accurately	
  
!  Supplements	
  core	
  instruction	
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Tier  2  at  the  Secondary  Level




For  middle  and  high  school  students,  homogeneous  

instruc?on  can  be  provided  to  groups  as  large  as  10  to  

16  students  for  30  to  50  minutes  per  day  or  one  class  

period,  at  least  three  to  four  days  per  week.  When  

using  specific  programs,  it  is  necessary  to  follow  

program  guidelines  if  group  sizes  are  specified.



 

McCook,  2006  	
  

Tier	
  3	
  

!  FOCUS:	
  Students	
  who	
  have	
  not	
  responded	
  to	
  Tier	
  1	
  
or	
  Tier	
  2	
  

!  INSTRUCTION:	
  Intensive,	
  supplemental	
  instruction	
  
delivered	
  to	
  small	
  groups	
  or	
  individually	
  

!  SETTING:	
  General	
  education	
  classroom	
  or	
  other	
  
general	
  education	
  location	
  within	
  the	
  school	
  

!  ASSESSMENTS:	
  Progress	
  monitoring,	
  diagnostic	
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Tier	
  3	
  InstrucBon	
  

!  Evidence-­‐based	
  
! More	
  intense	
  than	
  Tier	
  2	
  
!  Implementation	
  fidelity	
  
!  Delivered	
  by	
  well-­‐trained	
  staff	
  in	
  optimal	
  
group	
  sizes	
  

!  Decisions	
  are	
  based	
  on	
  valid	
  and	
  reliable	
  
data,	
  and	
  criteria	
  are	
  implemented	
  
accurately.	
  

Middle	
  School	
  Research	
  	
  
	
   	
   	
  	
  

•  Study	
  designed	
  to	
  see	
  which	
  approach	
  
yielded	
  the	
  best	
  results:	
  

– Teacher	
  designed	
  intervention	
  based	
  on	
  data	
  

– Programmatic	
  approach	
  

Response	
  to	
  Intervention	
  for	
  Middle	
  School	
  Students	
  With	
  Reading	
  
Difficulties:	
  	
  Effects	
  of	
  a	
  Primary	
  and	
  Secondary	
  Intervention	
  	
  (Vaughn	
  et	
  
al.)	
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Tier  3  at  the  Secondary  Level  



Intensive  support  for  adolescent  readers  is  provided  in  

small,  homogenous  groups  of  five  or  less  students  for  

50  to  60  minutes  per  day.    Again,  when  using  specific  

programs,  it  is  necessary  to  follow  program  guidelines  if  

group  sizes  are  specified.

 

Denton,  et  al.,  2007  	
  

Before	
  ImplemenBng	
  Tier	
  3	
  	
  	
  
"   The  student’s  Tier  2  instruc?on  is  an  appropriate  
match  for  his  or  her  needs.


"   The  instruc?on  has  been  delivered  for  a  sufficient  
amount  of  ?me  to  determine  response.


"   The  instruc?on  has  been  delivered  as  planned—for  
example,  if  the  interven?on  is  supposed  to  take  
place  for  30  minutes  three  ?mes  per  week,  did  that  
actually  happen?
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The	
  Tiers	
  –	
  Supplemental	
  and	
  Intensive	
  
What  are  the  differences?


More  ?me  needed  for  interven?on.  


More  intensive  and  explicit  instruc?on.  


More  customiza?on  of  instruc?on.  


Smaller  group  size.  


Increased  opportuni?es  to  respond.  


Immediate  correc?ve  feedback.  


More  frequent  progress  monitoring  and  decision  making.  

	
  	
  

INTENSIVE	
  INTERVENTIONS	
  FOR	
  STUDENTS	
  
STRUGGLING	
  IN	
  READING	
  AND	
  MATHEMATICS	
  

A	
  Prac(ce	
  Guide	
  

Research-­‐based  guidance  that  reflects  

"best  prac?ces"  for  intensifying  

instruc?on  in  reading  and  

mathema?cs  for  students  with  

significant  learning  difficul?es  in  K-­‐12,  

including  students  with  disabili?es.
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Academic	
  IntervenCons	
  Tools	
  Chart	
  
h9p://www.intensiveintervenBon.org/chart/instrucBonal-­‐intervenBon-­‐tools	
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hfp://ebi.missouri.edu/?page_id=223	
  

Behavior	
  intervenCons	
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Behavior	
  consideraCons	
  

Designing	
  and	
  Delivering	
  
Intensive	
  IntervenCons:	
  
A	
  Teacher’s	
  Toolkit	
  
This	
  toolkit	
  provides	
  acBviBes	
  and	
  resources	
  to	
  assist	
  
pracBBoners	
  in	
  designing	
  and	
  delivering	
  intensive	
  intervenBons	
  
in	
  reading	
  and	
  mathemaBcs	
  for	
  K–12	
  
students	
  with	
  significant	
  learning	
  difficulBes	
  and	
  disabiliBes.	
  
	
  
The	
  tools	
  provide	
  both	
  important	
  informaBon	
  (summarized	
  from	
  
Intensive	
  Interven-ons	
  for	
  Students	
  Struggling	
  in	
  Reading	
  and	
  
Mathema-cs)	
  and	
  broad	
  guidance	
  to	
  help	
  pracBBoners	
  learn	
  
about,	
  plan	
  for,	
  implement,	
  reflect	
  on,	
  and	
  refine	
  their	
  delivery	
  of	
  
intensive	
  intervenBons.	
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What	
  to	
  do	
  if	
  student	
  is	
  not	
  responding?	
  

Increase	
  
Learning	
  
Time	
  




! Minutes  per  day  

	
  

Change	
  Dosage	
  or	
  Time	
  

	
  
	
  NaBonal	
  Center	
  on	
  Intensive	
  IntervenBon	
  (April,	
  2014)	
  	
  




! Minutes  per  session

	
  




!  Sessions  per  week  

	
  




!  Total  number  of  
sessions


	
  



1/18/15	
  

42	
  

Why	
  should	
  I	
  change	
  intervenBon	
  Bme?	
  
When	
  well	
  designed,	
  increased	
  time	
  
accelerates	
  learning	
  by:	
  	
  
	
  
!  Allowing	
  for	
  more	
  instruction.	
  	
  
!  Providing	
  more	
  practice	
  with	
  feedback.	
  
!  Increasing	
  students’	
  engaged	
  learning	
  
time.	
  	
  

	
  

	
  
	
  

	
  

	
  
	
  

	
  
	
  NaBonal	
  Center	
  on	
  Intensive	
  IntervenBon	
  (April,	
  2014)	
  	
  

Suggested	
  length	
  and	
  frequency	
  of	
  intensive	
  
intervenBon?	
  

Consider:	
  
• How	
  far	
  the	
  student	
  is	
  below	
  grade	
  level	
  
•  The	
  length	
  and	
  frequency	
  of	
  the	
  previous	
  
interventions	
  

•  The	
  complexity	
  of	
  the	
  learning	
  tasks	
  
•  Student	
  stamina	
  and	
  attention	
  span	
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Five	
  Elements	
  of	
  Fidelity	
  

85 

(Dane	
  &	
  Schneider,	
  1998;	
  Gresham	
  et	
  al.,	
  1993;	
  O’Donnell,	
  2008)	
  

Adherence:	
  How	
  well	
  do	
  
we	
  sBck	
  to	
  the	
  plan,	
  
curriculum,	
  or	
  
assessment?	
  	
  

Exposure/DuraCon:	
  How	
  
onen	
  does	
  a	
  student	
  
receive	
  an	
  intervenBon?	
  
How	
  long	
  does	
  an	
  
intervenBon	
  last?	
  	
  

Quality	
  of	
  Delivery:	
  How	
  well	
  is	
  the	
  intervenBon,	
  assessment,	
  or	
  
instrucBon	
  delivered?	
  Do	
  you	
  use	
  good	
  teaching	
  pracBces?	
  

Program	
  specificity:	
  How	
  
well	
  is	
  the	
  intervenBon	
  
defined	
  and	
  different	
  from	
  
other	
  intervenBons?	
  

Student	
  Engagement:	
  How	
  
engaged	
  and	
  involved	
  are	
  
the	
  students	
  in	
  this	
  
intervenBon	
  or	
  acBvity?	
  

NaBonal	
  Center	
  on	
  Intensive	
  IntervenBon	
  

Chalk	
  Talk	
  Protocol	
  
•  Add	
  your	
  final	
  pieces	
  to	
  your	
  chalk	
  talk	
  protocol	
  
•  Celebrate	
  what	
  you	
  have	
  learned!	
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Thank	
  you	
  for	
  being	
  here	
  and	
  
have	
  a	
  wonderful	
  conference…	
  


